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ABSTRACT 
WahyuNurKuncoro. 2016. Improving Students’ Reading Comprehension Using 
Learning by Doing (A Classroom Action Research at The Seventh Grade Students 
of SMP N 1 Wonosari in the Academic Year of 2015/2016). Thesis, English 
Education Department, Islamic Education and Teaching Training Faculty, IAIN 
Surakarta. 
Advisor : Rochmat Budi Santoso, S.pd.,M.pd 
Keywords : Improving, Reading Comprehension, Learning by Doing 
The objectives of this research are: (1) to describe the implementation of the 
students’ reading comprehension after teaching by using learning by doing at the 
seventh grade student of SMP N 1 Wonosari 2015/2016, (2) to know the 
improvement of reading comprehension of students at the seventh grade of SMP N 
1 Wonosari 2015/2016 after teaching by using learning by doing. 
The method used in this research was Classroom Action Research (CAR). 
It was started from March until April 2016 for the seventh grade of SMP N 1 
Wonosari. The subject of the research was the students of class seventh about 34 
persons. This research was conducted in two cycles of actions with four meetings 
in cycle 1 and four meeting in cycle 2 consisting of planning, acting, observing and 
reflecting in each cycle and ended by post-test. In this research, the researcher 
applied the learning by doing to improve students’ reading comprehension. The 
researcher collected the data by using observation, interview, and tests.  The 
researcher analyzed the data by using three stages to analyze qualitative data; they 
are data reduction, data display, taking conclusion, meanwhile, the significant 
improvement of the students’ achievement analyzed by using means of test. 
Research finding showed that learning by doing can improve students’ 
reading comprehension. The improvement of the students’ reading comprehension 
covers reading to find the main idea, reading to determine the details information 
either explicit or implicit information, reading to analyze a text to determine its 
generic structure, and reading to find the vocabulary. The improvement of students’ 
reading comprehension also supported by the achievement of students’ test score. 
In cycle 1, the mean score of pre-test is 57.85 and the mean score of post-test is 
73.97 In cycle 2, the mean score of post-test is 81.11. The result of students’ 
improvement are the implementation of learning by doing be able to attract the 
students’ interest and motivated them to follow the reading English, and also 
learning by doing make learning reading easier and more improve the 
understanding of reading. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Language is a means of communication that is used to transfer information, 
ideas, and feelings from one person to another. It is used to communicate both in 
written and spoken form. English is a foreign language in Indonesia. There are 
many developments in every part of human life such as education, economic, 
business, politic, communication, etc. Most electronic tools use English in their 
instructions, such as computer, ricecooker, washing machine, et cetera. It is very 
dangerous if those tools are usedwithout its instruction being read. If someone 
wants to communicate with peoplefrom other countries, he should master English 
well. It is because English is thelanguage used in international communication. 
So, it is very important for people to learn English. It makes people start moving 
their mind at considering how important English and how this world takes English 
as a world language.  
Considering the importance of the language, our government has drawn up 
English as a foreign language that should be mastered by the students.Indonesian 
government places English as a compulsory subject in secondary schools and 
universities. Even some primary schools have included English in their curriculum. 
In the curriculum of Junior High School, the ultimate objective of English 
instruction is to develop English communicative competence in the form of oral and 
written language, namely: listening, speaking, reading, and writing. 
 
 
Based on Kurikulum Tingkat Satuan Pendidikan (KTSP) that is declared in 
2006, teaching and learning English in high school should be based on stress of 
four language skills; those are listening, speaking, reading and writing.Reading 
and listening are called receptive skill,in which people needthe ability to receive 
written or spoken language when they do it. 
The researcher finds, from interview with English teacher in SMP N 1 
Wonosari, the students often find problem with English when they read. It might 
be caused by some factors. Reading is very complex since there are many factors 
that determine the success or failure of learners in language learning. There are 
two kinds of factors, which affect someone in reading: internal and external 
factors. The internal factors come from the learners themselves, such as 
motivation, interest, aptitude, and intelligence, while external factors come from 
outside of the learners, such as the situation and condition of the environment, 
learning materials, and the teacher’s ability in handling the teaching and learning 
reading program. 
For example reading most of the students admitted that they often feel bored 
when they have to read a text, especially a long and uninteresting topic text. In the 
class, some students sometimes seem to lean over their heads on the table and talk 
to each other. They just pay attention to the teacher when they do exercises but if 
the time is too long, they begin to be noisy again.When they read along text, they 
were not so interested because they often did not understand the meaning of the 
words used in the text. It was difficult for them to understand the text. The 
researcher is interest in choosing A class as his subject of the study because most 
 
 
of the students in this class paid more attention but their score are still under 
KKM (passing grade), the KKM (passing grade) in this school is 70. 
Besides, some problems come from the teacher. Actually, the teacher’s way 
in explaining the materials is clear enough but the teacher didn’t to refer to the 
textbook. The teacher rarely used various techniques and media in teaching rarely. 
Thus, the students felt that reading lesson was boring. All of those factors made 
the students have low motivation in reading. 
Considering such problems in reading to improve the students’ motivation 
in reading, the teacher must use interesting teaching strategies. If the teacher can 
create condition that stimulates students to learn, it will be easier for them to 
understand the material, so, the goal of the teaching will be achieved. Creativity in 
teaching can be shown by the using of proper teaching methods and educational 
media to boost student’s enthusiasm and motivation to learn. The correct method 
used is so important, that the students can understand the lesson easily and 
rapidly. One of creative method in teaching English is learning by doing. Klein 
(2002:2) states Learning can be defined as an experiental process resulting in a 
relavitely permanent change in behaviour that cannot be explained by temporary 
states, maturation, or innate response tendencies.The amazing part of learning by 
doing is the startling way learning through experience seems to uncover and 
discover knowledge in a trully creative and spontaneous engagement of simple 
and natural. When one becomes accustomed to learning in this way, one has also 
discovered a new way of being. The proved substance of learning by doing is the 
gain in the ability to navigate a challenge or problem or even one’s life by 
implementating the learner’s own powerful natural process of exploration and 
 
 
discovery. Finally, far from some of the long standing features of school type 
learning, with experiental learning, the possible answers evoked by the process are 
not incorrect in and of themselves, but instead represent posibillities out of which 
the most valuable answer is discovered as a matter of evaluation and testing and 
implemented or at least tried out. 
Based on the explanation above, the researcher is interested in applying the 
learning by doing method to improve students’Reading Comprehension. It tends 
to build the students’ interest and motivation in English. The researcher would 
like to conduct a Clasroom Action Research of the teaching Reading. 
The researher is interested in conducting an action research entitled 
“Improving Students Reading Comprehension Using Learning By Doing at The 
Seventh Grade Students of SMP N 1 Wonosari in The Academic Year of 
2015/2016 (A Classroom Action Research)” 
 
B. Problem Identification 
1. The students have problems when they read. 
2. The students feel bored when they read a long text or uninteresting text, so they 
difficult to understand. 
3. The students paid more attention, but their score still low under the passing 
grade. 
4. The teacher rarely using various techniques and media in the teaching process, 
so that can make the students feel bored. 
C. Research Problem 
 
 
Considering the background of the study above, the researcher can formulate 
the problems as follow: 
1. How is the implementation of the teaching Reading by learning by doing at the 
seventh grade of SMP N 1 Wonosari 2015/2016 in improving students’ Reading 
Comprehension? 
2. How is the improvement of the students’ Reading Comprehensionafter teaching 
by using learning by doing at the seventh grade of SMP N 1 Wonosari 
2015/2016? 
 
D. Objectives of the Study 
Based on the problem formulations stated previously, the objectives of this 
research are: 
1. To describe the implementation of teaching Reading using learning by doing at 
the seventh grade of SMP N 1 Wonosari 2015/2016 in improving students’ 
Reading Comprehension. 
2. To know the improvement of the students’ Reading Comprehensionafter 
teaching by using learning by doing at the seventh grade of SMP N 1 Wonosari 
2015/2016. 
 
 
 
 
E. Limitation of the Study 
 
 
To narrow the topic discussion the researcher focuses on improving students 
Reading Comprehension. This is suitable with the tittle of this thesis “Improving 
Students Reading Comprehension Using Learning By Doing at The Seventh 
Grade Students of SMP N 1 Wonosari in The Academic Year of 2015/2016 (A 
Classroom Action Research)”the researcher took at SMP N 1 Wonosari Klaten. 
When doing this research, the researcher is guidance by Mrs. Farida. 
 
F. Benefit of the Study 
The results of the study are expected to give benefit both theoretically and 
pratically. 
1. Theoretically 
a. This research is expected to be a significant as an input in English teaching 
learning proccess. 
b. This research is also expected to give a profitable description for  further 
researchers who want to study the same case. This study provides valuable 
information and can be usedas reference to the next study. 
2. Practically  
a. The students can improve their reading; their motivation in learning, and 
enjoy learning English. 
b. The teacher can improve their teaching learning activities by choosing 
appropriate method to improve their students’ Reading in order to create 
interesting and motivating atmosphere within the activities. 
G. The Definiton of Key Terms 
There are some definitions: 
 
 
1. Reading Comprehension 
Reading is decoding and understanding written text, decoding requires 
translating the symbols of writing system into the spoken words they represent. 
Understanding is determined by the purposes for reading, the context, the 
nature of the text, and the readers’ strategies and knowledge. (Cline et al, 
2006:2) 
2. Learning By Doing 
Klein (2002:2) states Learning can be defined as an experiental process 
resulting in relatively permanent change in behavior that cannot be explained 
by temporary states, maturation, or ninnate response tendencies. In order hand, 
Kolb (1984:1) says that the learning in an experimental process is evoked by 
the learner’s experience of the process. The most prominent and important 
theorist in the field differenties experiental learning. 
3. Classroom Action Research 
The implementation of the action research includes four steps: 1) 
identifying problems and planning the section, 2) Implementing the action and 
observing or monitoring the action, 3) Reflecting the result of observation, and 
4) Revising the plan.(Carr and Kemmis (1986) states in Burns (1999:30). 
 
 
 
H. Previous Study 
The researcher present the previous related study dealing with the topic: 
 
 
1. A research about grammar has been done by Mulyani (2010) “Pembelajaran 
Text Procedure Melalui Learning by Doing di Kelas IX di SMP Negeri 3 Nguter 
semester II Tahun Pelajaran 2010/2011.” 
The previous reseearch uses action research, carried out in three cycles. 
Every cycles has done in four stages, these are, preparing and planning, action 
performing cycle, observation and evaluation cycle, and analysis and reflection 
cycle. The result of previous research is the increase of procedure text can be 
seen from the students’ comprehend, attention, interest, and motivation.  
Based on the previous studies above, there are similarities and differences. 
The similarity is using the same method called “learning by doing”.Meanwhile, 
the differences are this research using learning by doing in teaching reading to 
improve the student’ comprehension. And the previous studies used learning 
by doing in teaching procedure text. 
2. A research about grammar has been done by Siti Rodiyah (2013) “Improving 
Students’ Grammar Mastery in Procedure Text Using Learning by Doing (A 
Classroom Action Research at the First Grade Students of SMA N 1 
Sumberlawang, Sragen, Academic Year 2012/2013)” 
The previous research uses action research, carried out in  two cycles. 
Every cycles has done in four stages, these are : observing, planning, 
implementing and reflecting. The finding proved that using learning by doing 
has made students success in learning grammar in procedure text. 
Based on the previous related studies above, there are similarities and 
differences. The similarity is using the same method called “learning by 
doing”. Meanwhile, the differencess are this research using learning by doing 
 
 
in teaching reading to improve the student’ comprehension and the previous 
studies used learning by doing in teaching grammar on procedure text. 
  
 
 
CHAPTER II 
THEORETICAL REVIEW 
 
In this chapter,the researcher describes the theories that are related to the 
research.Using theories aimed to give affirmation that the research is scientific 
research. In this research, the theories used by the researcher are the theories of 
reading, theories of reading comprehension,theories of teaching, theories of 
method teaching. 
 
A. Review on Reading Comprehension 
1. Definition of Reading 
Reading is very important activity in human life. This is due to the facts 
that mostly get information through reading. There are many experts who give 
the definition of reading. According to Nunan (1998:33), that reading is a 
process of decoding written symbols, working from a smaller unit (individual 
letters) to larger ones (word, clauses, and sentences). Similar definition is 
stated by Aebersold and Field (1997:15), reading is what happens when people 
look at a text and assign meaning to the written symbols in that text, further, 
the text and the reader are two physical entities necessary for the reading 
process to begin. 
Wallace (1996:4), in his book entitled “Reading” adds that reading is 
interpreting which means reacting to a written text as a piece of 
communication. Davies (1995:1) defines reading from the other point ofview. 
 
 
He says that reading is a private. It is a mental or cognitive process which 
involves a reader in trying to follow and respond to a massage from a writer, 
who is in distant space and time. It means that reading activity connects the 
reader and the researcher although they live in different place and life in 
different period. Reading is a mental cognitive process, so as the result of this 
activity the reader is able to give responses about the text’s message. Because 
reading is a private activity, the process of reading and responding is not 
directly observable. 
Another expert, Grellet (1981:7), defines reading as a constant process of 
guessing, and what one brings to the text is often more important than what one 
finds in it. It means that before the reader reads the text, he guessed the content 
of the text and he had already had his own concept. After he reads the text, the 
reader relates his own concept with the text’s message. 
Based on some definition above, it can be concluded that reading is the 
process of decoding a message of the text from a writer in attempting to 
understand 
 
2. Definition of Reading Comprehension 
As an explanation above, we know that reading is the process of bringing 
a concept to the text and relating it with the meaning got from the text, in 
which is usually a past experience, visualizing it, understanding it, and giving 
responses as interpretation of this process. In Oxford Advanced Learner’s 
dictionary, comprehension is defined as a power to understand something 
(Hornby, 1995:235). According to these two definitions, it can be said that 
 
 
comprehension is the ability to understand something through finding 
interpreting, and using ideas. 
In conclusion, it can be summarized that reading comprehension is the 
ability to get the meaning of written symbols, visualize, and give responses as 
the interpretation of this process. 
 
3. Micro and Macro Skill of Reading 
There are many specialist skill used when reading. Harmer (1991:83) 
introduces six skills of reading, the first is predictive skill. In this skill, the 
readers predict what they are going to read; the process of understanding the 
text is the process of seeing how the content of the text matches up to these 
predictions. In predictions skill, the readers need the background knowledge or 
the reader schemata. The second skill is extracting specific information. In 
order to extract specific information, or to find out a fact or two, the readers 
should scan the text. Scanning here means a technique of reading quickly to 
find information wanted. Scanning is done by moving the eyes quickly on 
every people. The third is getting the general picture. People often read because 
they want to get general picture. They want to know the main idea, or gist of 
the text, and overview without too concerned more detail. In order to get the 
general picture, the readers should skim the text. Skimming is usually done to 
find special information, suh as main idea, and supporting detail. The fourth is 
extracting detailed information. To be able to understand the information 
required, the readers have to access the text for detailed information. Then, the 
fifth is recognizing function and discourse patterns. Recognizing such as 
 
 
discourse marker is an important part of understanding how a text is 
constructed. And the last one is deducing meaning from the text. 
Other opinion is also stated by Brown (2001:307). He stated, there are 
micro skills for reading comprehension. There are: 
a. Discriminate among distinctly graphemes orthographic pattern of English. 
b. Retain chunks of language of different lengths in short term memory. 
c. Recognize a core of words, and interpret word order patterns and their 
significance. 
d. Recognize grammatical word classes, systems, patterns, rules, and elliptical 
forms. 
e. Recognize that a particular meaning may be expressed in different 
grammatical forms. 
f. Recognize cohesive devise in written discourse and their role in signaling the 
relationship between among clauses. 
g. Recognize the rhetorical forms of written discourse and their significance for 
interpretation. 
h. Recognize the communicative functions of written texts, according to form 
and purpose. 
i. Infer context that is not explicit by using background knowledge. 
j. Infer links and connection between events, ideas, etc. 
k. Distinguish between literal and implied meaning. 
l. Detect culturally specific references and interpret them in a context of the 
appropriate cultural schemata. 
 
 
m. Develop and use a battery of reading strategies such as scanning and 
skimming, detecting discourse makers, guessing the meaning of words from 
context, and activating schemata for interpretation of texts. 
Meanwhile, the macro skills of reading can be described as follows: 
a. Recognize the rhetorical forms of written discourse and their significance for 
interpretation. 
b. Recognize the communicative functions of written texts, according to forms 
and purpose. 
c. Infer context that is not explicit by using background knowledge. 
d. From described events, ideas, etc. infer links and connections between events, 
deduce causes and effects, detect such relations as main idea, supporting idea, 
new information, given information, generalization, and exemplification. 
e. Distinguish between literal and implied meanings. 
f. Detect culturally specific references and interpret them in a context of the 
appropriate cultural schemata. 
g. Develop and use a battery of reading strategies such as scanning and 
skimming, detecting discourse markers, guessing the meaning of words from 
context, and activating schemata for the interpretation of texts. 
Based on the above definition of reading, it can be concluded that reading 
ability is receptive language process and thinking process through meaningful 
interpretation of printed or written verbal symbols including understanding the 
general ideas, identify main point, deducing meaning of certain words, 
comprehending explicit and implicit information from the text, recognizing 
words, and word reference. 
 
 
 
4. The Purposes of Reading 
Wallace (1996:6-7) classifies the purposes of reading based on the 
personal reasons as follow: 
a. Reading for survival 
Reading for survival is reading a text that is very crucial for life. For 
example a warning signs, an admonition sign, an instruction sign, etc. 
survival reading serves immediate needs. 
b. Reading for learning 
It is expected to be exclusively school-related. Reading is intended to 
support learning. The readers need to translate the text, literally or 
metaphorically, to learn vocabulary, to identify useful structures or 
collocations, to use a text as a model for writing and to practice 
pronunciation. For example one reads a text loudly, then analyzes it and 
makes the same kind of text. 
c. Reading for pleasure 
Reading for pleasure is reading to get happiness. The readers wants to 
enjoy the sound, and rhythm or rhyme of the text. The text being read is 
written originally to offer enjoyment. For example read procedure texts. 
According to Grabe and Stoller (2002:18) there are seven purposes of 
reading, those are: to reach for simple information, to skim quickly, to learn 
from text, to get an integrate information, to search information needed for 
writing, to critique texts and to achieve general comprehension. Lastly, both 
teachers and students need to recognize the knowledge of reading definition 
 
 
and purposes. It facilitates teachers to determine the appropriate approach 
for teaching reading. For students, it helps students’ awareness of reading 
process and reading strategies. 
 
5. The Process of Reading 
Goodman’s (1970) in (Brown, 2001:298) states that reading process are 
Bottom-Up, Top-Down processing, and both of them called interactive reading, 
which became a cornerstone of reading methodology for years to come. Here 
are the processes: 
a. Bottom-Up 
Bottom-Up processing, readers must first recognize a multiplicity of 
linguistics signals (letters, morphemes, syllables, words, phrases 
grammatical cues, discourse makers) and use their data-processing 
mechanisms to impose some sort to order these signals. 
Bottom-Up processing or data-processing is a process where readers 
recognize and analyze perceived linguistic information like words and 
sentences and understand what a text means piece by piece with little 
inference of background knowledge. Bottom-Up methodology is teaching 
symbols word form, syllables and recognition of a text, then comprehension 
would be derived from the sum of the parts. Bottom-Up also called as skill-
based. (Brown, 2001:301) 
b. Top-Down 
Top-Down processing is like taking an eagle’s-eye view of landscape 
below. Top-Down is a processing in which we draw on our intelligence and 
 
 
experience to understand a text. Top-Down or conceptually-driven 
processing is a process in which readers who have expectation about text 
information and infer it by means of making use of their pervious 
knowledge or experience in understanding a text. Top-Down also called 
strategies-based. 
c. Interactive Reading 
Interactive reading is a combination of Top-Down and Bottom-Up 
processing. “In practice, a reader continually sifts from one focus to another, 
now adopting a Top-Down approach to predict probable meaning then 
moving to the Bottom-Up approach to check whether that is really what the 
writer says” (Nuttal, 1996:17) in (Brown, 2001:299). 
It means that combining two processes of reading can over of the text 
idea. The reader can explore more of the reading information and purposes, 
and then they can understand what the content of the text. 
On the other hand, based on Hughes (faculty.uoit.ca, 2007), “Reading 
is an interactive, problem-solving process of making meaning from texts.” 
Reading is a complex interaction between the text, the reader and the 
purposes for reading, which are shaped by the reader’s prior knowledge and 
experiences, the reader’s knowledge about reading and writing language and 
the reader’s language community which is culturally and socially situated. 
Moreover, beside the reading process there is planning for reading, based on 
Gibbons (2002:85-97), planning for reading are activities for before, during 
and after reading. Here is the planning: 
 
 
a. Before-Reading Activities 
Before-reading is purposed to prepare for linguistic, cultural, and 
conceptual difficulties and to activate prior knowledge. The reader 
should aim to develop knowledge in relation to overall meaning of the 
text. The advantage of before-reading activities is because learners will 
have some sense of overall meaning. they are likely to able to 
comprehend more linguistically challenging language than they might 
otherwise be able to comprehend. 
Before-reading activities means, that the reader should predict the 
part of the text before reading the whole text. Here some examples of 
before-reading activities: (1) predicting from words (2) predicting from 
tittle or first sentence (3) predicting from a key illustration. 
b. During-Reading Activities 
The purpose of these activities is to model good reading strategies, 
the aim of during-reading activities is to make explicit some of these 
unconscious processes and to demonstrate the interactive nature of 
reading. Here some examples of during-reading activities: (1) modeled 
reading (2) skimming and scanning the text (3) reading for detail. 
c. After-Reading Activities 
These activities has purposes, the first is to the now-familiar text as a 
basis for specific language study, such as to focus on an particular item 
of grammar, idiom, or phonic knowledge that occurs in the text. The 
second is to allow the reader an opportunity to respond creatively to what 
 
 
they have read. And the third is to focus the reader more deeply on the 
information in the text. 
 
6. Kinds of Reading 
These are many kinds of reading that classified by scientist, based on 
Miller (1976:15-16) classifies kinds of reading are as follows: 
a. Skimming and Scanning 
Skimming is that technique or rapid reading designed to identify the 
major ideas and relationship discussed in an article. Skimming also can be 
very effective as a prelimary step to reading something more thoroughly. It 
gives an overview of what you can expert in the material. Skimming is 
quickly running one’s eyes over a text to get the gist of it. 
According to Williams (1999:96), the purpose of skimming is simply to 
see what a text is about. The reader skims in order to satisfy a very general 
curiosity about a text. It also helps the reader to recognize their thought and 
specify what information they can get from a book, so that their subsequent 
reading is more efficient. For example, reading a newspaper (quickly to get 
general news of the day), business and travel brochures (quickly to get the 
information). 
Scanning is that a kind of reading used to locate and utilize specific 
facts or ideas related to a predetermined goal. Scanning is an essential 
aspect of any search for specific information. Scanning is quickly going 
through a text to find a particular piece of information. Scanning occurs 
when a reader goes through a text very quickly in order to find a particular 
 
 
point of information (Williams, 1999:100). Scanning is used to get more 
detail information of a text. 
b. Idea Reading 
This reading for the main ideas is a technique of rapid in which the eyes 
move rapidly. They catch large phrases at each glance, and register with the 
brain only the most significant words or idea in those phrases. 
c. Exploratory Reading 
This type of approach would be used for longer articles in magazines, 
for descriptive literature, and for light fiction, it may be used for similar 
reading in which you wish to pick up a better understanding of some new 
ideas. 
d. Study Reading 
Study reading is type in which you must get maximal understanding of 
the main ideas and their relationship. This reading is tends that clues are 
important. 
e. Critical Reading 
This kind of reading is designed to sway the reader opinion or to sell the 
reader on some particular idea or product. This kind of reading is use to 
make the reader criticize the text of a book, article or magazines. 
f. Analytical Reading 
This kind of reading approach such reading with a questioning mind, 
seeking complete clarification. The reader can learn to recognize such 
passages and to slow the reading peace to deal with such sects more 
adequately. 
 
 
  
B. Review on Teaching 
1. Definition of Teaching 
Brown (2000:7) defines teaching as “showing or helping someone to 
learn how to do something, giving instruction, guiding in the study of 
something, providing with knowledge, causing to know or understand”. It 
means that the teaching can be interpreted as an attempt to provide the optimal 
conditions that can stimulate and direct the learning activities of students to 
acquire the knowledge, skills and values or attitudes that could bring changes 
in behaviour and change as a person. 
Stated by Johnson in Subroto (1997:28), teaching is a series of events are 
planned to be delivered to invigorate and encourge student learning is the 
process of arranging the learning situation (which consists of classrooms, 
students and curriculum materials) so that learning becomes easier. Thus, it 
serves as the teaching process to guide the student or students in their life, to 
guide the development of self in accordance with the developmental tasks that 
must be executed by the students. 
Based on these definitions of teaching from experts above, it can be 
concluded that teaching is showing or helping someone to learn how to do 
something, giving instruction, guiding in the study of something, providing 
with knowledge, so that learning becomes easier. 
 
2. Teaching Reading 
 
 
Teaching English as a foreign language in junior high school is difficult. 
But the teacher must create the good techniques to make the students motivated 
in learning English. Byrne in Syafaruddin (2001) stated that the aim of the 
teacher who teaches a foreign language is to set the learner into a situation 
where the learners actively participate as a member of community. It means the 
teacher should create the suitable techniques that related to the topic given. So 
the students fell enjoy and comfortable and also motivate in teaching and 
learning process. And make they will be more active while learning English in 
the classroom. 
Teaching also one of the effort of teacher in guiding the students in 
learning and also facilitating everything which has related to his material. 
Teaching also can be defined as creating the condition for learning. As Brown 
(2000:7) states in his book “Teaching is guiding and facilitating learning, 
enabling the learner to learn getting the condition for learning.” 
3. Teaching Reading to The Students of Junior High School 
In English language teaching, the teaching of reading should be the main 
priority for teachers to be considered when the students begin their schooling. 
It means that teaching reading, especially to read English text, should be started 
earlier. English teacher should encourage their students to really love for 
reading and weld them becoming lifelong reader, so every student has a wide 
knowledge. 
Students, there are some definitions about “student”. Referring to Oxford 
Dictionary (2007) students are: (1) person who is studying at a college or 
university (2) person at studying at secondary school (3) any person interested 
 
 
in a particular subject. So we know that in this research student as an object in 
which they will be active participants. 
 
C. Review on Method in Teaching Learning 
A number of ways of conceptualing approaches and methods in teaching 
learning have been made. Various attempts have been also been made to explore 
more systematically the relationship between theory and practice whitin a method. 
Anthony (1963:94) in Fauziati (2009:13) states that there are three levels of 
conceptualization and organization, which are termed as approach, method, and 
technique shown in the chart below. 
 
 
 
Table1. Anthony’s Diagram of Approach, Method, and Technique. 
Approach Method Technique 
Theories of language 
learning (assumption). 
Procedure/overall 
plan of 
presentation. 
Classroom 
practice 
techniques. 
 
a. Approach  
Anthony (1963:94) in Fauziati (2009:14) views approach as “a set of 
correlative assumptions dealing with the nature of language and the nature of 
language teaching and learning”. Approach encompasses both theories of 
 
 
language and language learning. Mostly all language teaching methods operate 
explicitly from a theory of language and theories about how language in 
learned. Theories at the level of approach relate directly to the level of design. 
They provide the basic for determining the objectives and the content of 
syllabus. 
b. Method 
Anthony (1963:94) in Fauziati (2009:15) defines method as “an overall 
plan for the orderly presentation of language material”. Method is treated at the 
level of design in which the roles of teacher. 
c. Technique  
It is “implementation whish actually takes place in a classroom”. Anthony 
(1963:94) in Fauziati (2009:16). It is a particular trick or strategies to 
accomplish an immediate objective. Technique must be concictent with a 
method. 
1. The definition of learning by doing 
Klein (2002:2) states Learning can be defined as an experiental 
process resulting in a relavitely permanent change in behaviour that cannot 
be explained by temporary states, maturation, or innate response tendencies. 
In other hand, Kolb (1984:1) says that the learning in an experiental learning 
process is evoked by the learner’s experience of the process. The most 
prominent and important theorist in the field, differentiates experiental 
learning. He adds that: 
“Learning is the process where by knowledge is created through the 
transformation of experience. This definition emphazises several critical 
 
 
aspects of learning process as viewed from the experiental perspective. First 
is the emphasis on the process of adaption and learning as opposed to 
content or outcome. Second is that knowledge is a transformation process, 
being continiously created and recreated, not an independent entity to be 
acquired or transmitted. Third, learning transforms experience in both its 
objective and subjective forms. Finally, to understand the nature of 
knowledge, and vice versa.” 
The amazing part of learning by doing is the startling way learning 
through experience seems to uncover and discover knowledge in a trully 
creative and spontaneous engagement of simple and natural. When one 
becomes accustomed to learning in this way, one has also discovered a new 
way of being. The proved substance of learning by doing is the gain in the 
ability to navigate a challenge or problem or even one’s life by 
implementating the learner’s own powerful natural process of exploration 
and discovery. Finally, far from some of the long standing features of school 
type learning, with experiental learning, the possible answers evoked by the 
process are not incorrect in and of themselves, but instead represent 
posibillities out of which the most valuable answer is discovered as a matter 
of evaluation and testing and implemented or at least tried out. 
According to Smith (1988) Learning by doing (or experiental 
learning) is based on three assumptions, that: 
1. People learn best when they are personally involved in the learning 
experience. 
 
 
2. Knowledge has to be discovered by the individual if it is to have any 
significant meaning to them or make a difference in their behaviour. 
3. A person’s commitment to learning is highest when they are free to set 
their own learning objectives and are able to actively pursue them within 
a given framework. 
2. Kinds of learning by Doing 
Quoted from Miftahuddin website, teachers’ educational interaction 
be built based on the application of activity (learning by doing). Activity or 
work is a form expression of the students that learning is essentially a 
change that occurs after doing activity or work. Further positioning the 
teacher as a guide only, observer child’s behavior, with the observation, he 
can determine that the problem will be the center of interest children. 
According to Dewey (2012:55) stated that such as circumstances 
shall be changed. Children should be together, investigate and observe 
yourself, to think and draw their own conclusions, build and decorate 
themselves according to instinct in him. Behold, here kids learn while 
working and working while studying. 
Student engagement is not just limited to more physical, but more 
than that is primally mental, emotional engagement, cognitive engagement 
with the activities in the achievement and the acquisition of knowledge, 
appreciation and internalizzation of the values in the formation of attitudes 
and value, and also during exercises held in the establishment skills. 
In practice, the methods is positioning the teacher as a facilitator of 
the project is to provide tools and materials to carry out the “project” 
 
 
oriented to the needs and interests of children and challenge the children to 
devote all abilities, skills, and creativity. In addition, teachers must create a 
situation that implies it is important to develop the potential of children, the 
expansion of interest and the development of creativity and responsibility, 
either individually or in groups. 
3. Teaching Reading Using Learning by Doing 
The researcher takes on the first grade of SMP N 1 Wonosari 
especially in VII B class. The reasons why the researcher using Learning by 
Doing, because the researcher not only gives the material about one genre 
but also directly did what learn before about the material. 
In general, the procedure of teaching reading using learning by doing 
is as follow: 
1. The class is divided into six groups. Each group consist of seven or eight 
students and prepares the tools which needed practice. 
2. In the pre-teaching, reading in stage the researcher needs to set scenes by 
giving direction to the class related to the topic that will be practiced. 
 
D. Genre 
In this sub-chapter the researcher will discuss about the definition of genre 
and kinds which used in Junior High School based on Standar Isi Mata 
PelajaranBahasaInggris in the 2006 KTSP Curriculum for SMP and MTs. 
1. The Definition of Genre 
 
 
According to Martin in Hyland (2004: 4), Genre is a term for grouping 
texts together, representing how writers typically use language to respond to 
recurring situations. Ending Fauziati (2009:212) also states that genres refer to 
more specific classes of texts, such as newspaper reports or recipes. Texts of 
each genre may be purely of one text-type or may be a blend. One text-type 
means that may only one genre in a text and blend text means that there are two 
or more genres that may be included in a text. 
Martin in Hyland (2004: 5) states that genre in Systematic Function 
Linguistic is seen as ‘staged, goal oriented social process’, emphasizing the 
purposeful, interactive, and sequential character of different genres and the 
ways that language in systematically linked to context. He adds that genres are 
social processes because members of a culture interact to achieve them; they 
are goal oriented because they have evolved to achieve things; and they are 
staged because meanings are made in steps, and it usually takes writers more 
than one step to reach their goals. 
Nunan (1993:43) points that: the term genre refers to a purposeful, socially 
constructed communicative event. Most event result in the text (that is, pieces 
of oral or written communication). These are all different text types, which 
have different communicative function. Each has its own distinctive linguistic 
characteristics, and its own generic structure (that is, its own internal structure). 
Based on definition above, it can be conclude that genre is a distinctive 
type category of written and spoken text of communicative purpose(s) made in 
certain rules. Genre is also a text type that has function, stage, goal and social 
 
 
process. So every genre has different character each other, because they have 
different purpose, generic structure and language features. 
2. Kinds of Genre 
Based on KTSP 2006 of SMP and MTs, the kinds of text or genre that 
should be taught are descriptive, recount, narrative, procedure, and report. It 
can be explained as below: 
a. Descriptive. It is a type of text, which has the specific function to give 
description about object or thing or people. 
b. Recount. It is a type of text, which has the specific function to inform about 
the past activity. 
c. Narrative. It is a type of text to retell activity or past event for narrating 
problematic and resolution to amuse or entertain and often intended to give 
morality to the reader. 
d. Procedure. It is how something is accomplished through a sequence of actions 
or steps. 
e. Report. It is a type of text to give information natural or no natural phenomena 
or things in the world to add knowledge to the reader. 
 
E. Rationale  
Based on the explanation above, teaching reading using learning by doing 
means the teacher uses learning by doing as method in the class to teach reading. 
Learning by doing contributes as the method to help the teacher convey the 
material easily. It is expected that the material can be received by the students 
easily too. In this case, the use of learning by doing in teaching reading has 
 
 
expectation to improve the students’ readingcomprehension. This improvement 
can be determined from the students understanding about reading. 
 
F. Action Hypothesis 
Based on the basic assumption above, the hypothesis can be formulated as 
follow: the implementation of learning by doing can improve students’ reading 
comprehension on seventh grade of SMP N 1 Wonosari. 
  
 
 
CHAPTER III 
RESEARCH METHODOLOGY 
 
Research method is the common strategy which is followed in gathering 
and analyzing data that are required for answering the problem (Furchan, 
2004:39). In the other words, research method is the way should be done by the 
researcher through a set of procedures and cycles to do a series of research 
activities by means to solve the problems of search for the answer about the 
problem. 
This chapter discusses the method of the research, the setting of the 
research, the subject of the research, the procedure of the research, the technique 
of collecting data, and the technique of analyzing data. 
 
A. Research Design 
In this research, the researcher use the Classroom Action Research. 
According to Arikunto(2006: 2), Action Research is done by researcher deal with 
what he is doing without change the system. In this case the researcher is doing 
something especially watching closely and continually positive and negative 
effects of the method then choose which is the best method giving maximal efforts 
for the student. 
Besides Cohen and Manion (in Bell 1993: 6) definition of Action Research 
is essentially an on-the-spot procedure designed to deal with a concrete problem 
 
 
located in an immediate situation. This means that the step by step process is 
constanly monitored (ideally, this is) over varying periods of time and by variety 
of mechanism (diaries or interviews for example) so that the ensuring feedback 
may be translated by modifications, adjustments, directional changes, 
redefinitions, as necessary, so as to bring about lasting benefit to the constinually 
process itself. 
From definitions above, it can be summarized that Classroom Action 
Research is a system to carry out the teacher’s problem in educational setting, and 
to improve the quality of teaching learning which is done by researcher and 
teacher. 
This classroom action research is carried out by the researcher collaborate 
with the teacher by implementing learning by doing at the seventh grade students 
of SMP N 1 Wonosari, Klaten in the academic year of 2015/2016. 
 
B. The Setting of the Research 
As we know from the title above, the research is conduct in SMP N 1 
Wonosari Klaten on Jl. Pakis-Daleman. This location is strategic enough because 
in central regional of Wonosari and easy for the students to take public 
transportation or ride bicycle. This school is wide. The researcher is fairly easy to 
do research there. SMP N 1 Wonosari has many facilities for example, laboratory, 
such as laboratory science, language laboratory, computer laboratory. This school 
consists of three grades, namely seventh grade, eight grade, and ninth grade. Each 
grade consists of six classes. For seventh grade consists of 30 until 40 students. 
 
 
For eight and nine grade consists of 40 students. The VII B classroom is located in 
near the gate of this school.  
The research is conducted through teaching learning process in the 
classroom at the seventh grade students in the academic year of 2015/2016. This 
research is held by improving students’ reading comprehension using learning by 
doing in reading and conceiving text. Therefore, this research is based on KTSP of 
SMP/MTs which is aimed to help the students able to conceive reading s text 
correctly. The schedule of the research was: 
Table2. Research Schedule 
No Date Activity Time 
1 April 4th   2016 
April 7th       2016 
Pre-research 
Pre-test 
- 
09.00 – 10.40  
2  
April 14th   2016 
April 16th   2016 
April 18th  2016 
Cycle 1 
First Treatment 
Second Treatment 
Test Cycle 1 
 
07.00 – 08.20 
08.20 – 10.40 
07.00 – 08.20 
3  
April 21 st 2016 
April 23rd 2016 
April 25th 2016 
Cycle 2 
First Treatment 
Second Treatment 
Test Cycle 2 
 
07.00 – 08.20 
08.20 – 10.40 
07.0 – 08.20 
 
 
 
 
 
 
C. The Subject of the Research 
The researcher involves seventh grade students of SMP N 1 Wonosari the 
subject of the researcher is students of VII B consist of 34 students, 18 males and 
16 females. Mostly they have limited comprehension reading text and low 
motivation also. This situation of VII B was comfortable enough to study. 
 
D. The Model of Action Research 
This action research uses the model developed by Kemmis and Mc 
Taggart in Burn (1999:32). There are four steps in action research: plan, action, 
observation, and reflection. 
1. Plan  
The first step in the process is the formulation of a general plan. A 
preliminary checklist of questions would include the following: what is 
happening already? What is the rationale of this? What am I try to change? 
What are the possibilities? Who is affected? With whom must I negotiate? And 
so on. These can be answered by doing exploring (general idea) and identifying 
(fact finding process).  
Before going to the next steps, it is necessary for the researcher to gather 
data and information that will tell more than the researcher usually knows, for 
example making systematic records where usually consist of  content with 
spontaneous impression, making permanent records instead of relying upon 
memory, collecting detailed statements from people whose general opinion 
usually taken for granted. Data collection method could include doing 
observation, using questionnaires, and using test. 
 
 
2. Action 
Action is a part of collecting data. It might not be data gathering events, 
but this period begins the process of going more deeply into the issue being 
research. The teacher, in stage, implements the media that will be used for 
improvement. 
Preparation before teaching: (a) decide the topic or material (b) making 
lesson plan in doing the action for two cycles (c) preparing the material based 
on the syllabus (d) preparing the camera to take the picture of the teaching and 
learning processes as documentation (e) preparing exercises and post test to 
know whether student’s Englishability is improved or not. 
3. Observation 
Observation is done to know what has been done  by the teacher, the 
condition of the students and what data has been gathered from the actions. In 
doing these, the researcher was helped by other teacher or researcher.  
4. Reflection  
It is the stage where the researcher analyzes data from the observation 
and makes reflection from the result of analysis. The data are analyzed using 
systematic process of analysis and interpretation according to agreed criteria. 
After getting result from those series of actions and evaluations, the researcher 
then makes a decision whether the technique the researcher has implemented 
reach the goal of improvement. If there is still no significant improvement or 
there are still many aspects that still need any correction or improvement, then 
the next cycle will start from here. 
 
 
The researcher just needs to revise the plan and result of the first cycle 
will be in the implication of action research, those steps make a spiral. It means 
that when the researcher does one-step, the researcher can come back to the 
previous steps to see what the researcher has already done and the researcher 
can start the next new cycle from what the researcher has already had, and not 
from beginning. That is why those steps are also cyclical. 
 
E. The Procedures of the Research 
In this classroom action research, each procedure takes some steps that 
form one cycle. The procedures of action research in this researchare described as 
follows: 
1. Identifying the problem 
The problems are identified first before planning the action. In this step, 
the researcher identifies the problems occuring in the class VII B of SMPN 1 
Wonosari. The problems refer to the factors causing the students’ difficulties to 
improve their English. In identifying the problems, the researcher uses test, 
observation and interview the teacher. 
a. Using test 
The researcher gives test to the students to know their competence in 
English. All of the students’ of VII B did pre-test. 
 
b. Observation 
 
 
The researcher makes an observation to the teaching learning process to 
know the students’ attitude toward English lesson. He observed the teaching 
learning process of VII B class while Mrs. Farida was teaching English. 
c. Interview 
The researcher makes an interview with the teacher to know the 
problems that the students face during the teaching learning process. He also 
interviews to the students to clarify the answers of the teacher about their 
problems during the teaching learning process. 
2. Carrying out the real action research 
a. Planning the research 
The researcher and Mrs.Farida as the collaborator make a lesson plan 
about a certain topic, material, method, time, schedule, and instrument for 
observation. The topic of English in lesson plan is based on the syllabus in 
curriculum. 
b. Implementing the action 
In the step, the researcher implements the teaching learning activity by 
learning by doing to teaching reading. The researcher conducted two cycles. 
Each cycle consists of three meetings; each meeting 80 minutes. The step of 
implementing stage is divided into three sections. Those are opening 
section, main activity section which covers overview of the material, giving 
occasion to the students to ask any difficulties or problems, checking 
students’ understanding by asking the students some questions, giving a task 
and a post test, and closing section. 
c. Observation  
 
 
Observation is one of the instruments used in collecting data. The 
researcher observes students’ understanding ,participations, activities, and 
comprehension in the teaching learning process. The results of the 
observation are recorded on sheets as useful data. The observation is done 
by the collaborator, Mrs. Farida, the English teacher of VII B class. The 
collaborator helped the researcher to observe the students’ activities and 
give inputs and suggestions. 
d. Reflection 
The results of the observation are analyzed to remember what have 
happened and have been recorded. Meanwhile, the observer evaluated the 
teaching learning process during the implementation phase. From this, self-
reflection can be done. And from the tests, the students’ improvement can 
be known. In this step, the collaborator gives inputs and suggestions to the 
researher whether he should continue the research or not. 
3. Doing Evaluation 
Researcher and the observer, Mrs. Farida, make an evaluation on the 
observation result to find out the positive result and weaknesses during the 
action. To ensure whether or not there is an improvement of the students’ 
English, the researher gives the students pre-test and post-test. Pre-test is held 
at the beginning of the first cycle to measure students’ English before 
implementing the action and post-test is held at the end of every cycle to 
measure the improvement of students’ English after the action. After giving the 
test, the researcher analyzes the result of the test by scoring it. The researcher 
 
 
will done in two cycles. In the evaluation of cycle two, if the students’ mean 
score are increase the research will be stop. 
Arikunto (in Suyadi, 2011:50) said that there are four procedures in doing 
classroom action research that can be like below: 
Figure1. The phases of classroom action research models. 
 
   
 
 
 
 
 
 
 
 
 
F. The Technique of Collecting Data 
This research concerns on improving students’ English achievement  using 
learning by doing. The research needs many data to be analyzed. The researcher 
makes observation to observe the students’ activities while teaching-learning 
Planning 
CYCLE 1 
Observation 
Planning 
CYCLE 2 
Observation 
Action Reflection 
Action Reflection 
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process occurs and interview the teacher to know the problems that they face 
during teaching learning process. The researcher is helped by the English teacher 
of VII B, Mrs. Farida as the collaborator to observe students’ activities and give 
inputs and suggestions. 
The researcher also gives tests to the students. Pre and post-tests are used at 
the beginning and at the end of each cycle and the marks are recorded. This gives 
a more formal indicator of students’ understanding of the material given.The data 
are collect using: 
1. Observation 
Based on Guba and Loncoln (1981) in Moleong (2012:174) stated that 
observation is based on the direct experience and the observation can be done 
by himself. The researcher conducted observations on March 21st 2016 with the 
observation of the learning process in English class of 7thB of SMP N 1 
Wonosari. The collaborator of the researcher is the teacher.  This observation 
was used to record and investigate the performance of teacher and students 
activities in 7thB class in the learning process of English. Observation is a tool 
to determine the activity and behaviour of students or teacher in the learning 
process of English. This observation is able to be shaped freely (no need to 
have answer, but record all visible), or a structure (using possible answer). 
Observation of activities geared to the performance of teachers and students in 
teaching and learning activitiy of English. Observation of teacher performance 
is mainly focused on the implementation process of learning reading, ranging 
from initial activity, core activity until the end of the learning activity. While 
the observation of students’ activities in line with the implementation process 
 
 
of learning reading. Student activity are able to be observed activeness, 
cooperation, participation, responsiveness, activity, motivation, and enthusiasm 
for learning that the students during the learning process of reading take place. 
2. Interview 
Moleong (2012:186) stated that interview is a conversation with the 
certain function. The interview is used to verify what have been observed by 
the observer. 
This interview to obtain data about the obstacles and difficulties 
encountered in identifying the elements of English in learning process in class. 
Interview is a tool that must exist at the conversation taking place between the 
researcher with the subject. These guidelines are available in  free-form and 
unstructured form is the guidelines that are not accompanied by possible 
answers so that students are free to express their opinions. The excess is more 
solid and the information is complete. The interviewer had to work hard in 
analyzing diverse student answers. However, stuctured response form has been 
prepared so that sudents can choosealternative answers have been provided. 
The advantage is easily processed and analyzed and then can be made 
conclusions. 
Interviews were also conducted for teachers and students, on matters 
relating to the implementation of learning reading material. Interview material 
given to the teacher concerned with impressions that arise, advantages and 
disadvantages, perceived difficulties, the benefits that is able to be taken, the 
response of the students and its influence on the ablility of students in the 
learning process. While interviews with students related to student responses in 
 
 
the implementation of learning the material (happy or not, difficult or not, and 
be able or not) in using learning by doing method. Instrument to guide the 
interview is the form of interviews, include the name of the intervieewer, the 
interview, the problems in the form of questions with conclusions interview. 
3. Test  
Technique or method of data collection is to use the test. According to 
Arikunto (1996:138) the test is a series of statements or practices or tools used 
to measure skill, knowledge, intelligence, ability or atitude of individual or 
group. In this study, data collection techniques used were through the provision 
of tests. The researcher gives written test in the beginning of the research as 
called pre-test and the end of each cycle. The students are instructed to write or 
answer with several guideliness. The test were conducted to determine and 
quantify the level of capability and success of the students in 
learningdescriptive or procedure after doing the action through a data 
collection tool that is used. Tests were conducted to measure and determine the 
ability and success of the students after the measures through data collection 
tool used. The tests instrument in the form of summative test that contains WH 
question, guessing, vocabulary of aspects multiple choices 
 
 
 
Table3. Blue Print of Tests 
No Items Pre-Test Post-Test1 Post-Test2 
 
 
1 Detail 
Information 
(Explicit) 
2, 3, 4, 5, 7, 8, 9, 14, 
15, 20, 23 
1, 3, 11, 19, 
20, 25 
2, 9, 12, 14, 
15, 25 
2 Detail 
Information 
(Implicit) 
13 5, 9 16, 21, 24 
3 Guessing  6, 11, 17, 18, 24, 25 2, 6,7, 13, 14, 
16, 21, 23 
3, 8, 13 
4 Vocabulary  10 4, 17, 22 4, 5, 6, 7, 11, 
19, 22, 23 
5 Inference  16  20 
6 Reference   8 18 
7 Main Idea 1, 19, 12 12,18, 24 1, 17 
8 Purpose  21, 25 10, 15  
9 WH Question 22  10 
 
G. Technique of Analyzing data 
Data processing techniques performed after the data was obtained. Every 
instrument used and processed with different techniques. Analyzing the data 
observation and interview analyzed by the researcher using techniques which are 
suggested by Miles and Huberman (1994) divide steps for data analysis can be 
broke down into several steps, they are: 
 
 
 
 
1. Data Reduction 
Data reduction was taken from data observation, interview, and test. All of 
data were sorted by the researcher for getting the important data. 
2. Data Display 
The data were presented in descriptive type to explain the result and 
describe the application of technique every cycle so made the data clearly. 
3. Taking Conclusion 
Conclusion was decided to make result of research based on data collected. 
In this section concerned thye steps from beginning until ending. 
 
 
 
 
  
Data observation result processed by what the deficiencies identified, and 
what should be preserved in the process of implementation of the action. 
Interview a data processing technique that supports the observation techniques. 
Data interview interpreted and concluded so be able to use the data research. 
Data test used a reference to determine the succes rate of students in the learning 
process. With the test, researchers can infer each students’ ability. Data processing 
techniques this test done and the results of the process. 
Data Collection 
TakingConclusion
 
 Data Collection 
Data Reduction
 
 Data Collection 
 
 
Analysis is giving meaning to what did happen in the real classroom. Data 
analysis is the point where statements or assetions about what the research shows 
are produced. The researcher analyzed the data from the test from pre-test until 
the test cycle 2. Before doing the treatment in the first cycle, the researcher did the 
pre-test to know the students’ comprehension in reading.  
 In analyzing the test data, the researcher compares the mean of pre-test and 
test cycle 1 scores after the first cycle. The scores of test cycle 1 is the pre-test 
scores for the next cycle, so the analysis for this cycle is comparing the mean of 
test cycle 1 and test cycle 2 scores. The formulation of mean is: 
𝑥 =
∑𝑥
𝑁
  𝑦 =
∑𝑦
𝑁
 
 
X  = means of pre-test scores 
Y  = means of post-test scores 
N  = the number of subject 
∑x/∑y = the sum of pre-test score/the sum of post-test score 
  
 
 
CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
This chapter presents the result of the classroom action research. It 
describes some research findings and discussion about improving students’ 
reading comprehension using learning by doing. This chapter is also purposed to 
present the answer of the problems which are stated in the research problem. 
The research finding can be found from data collection and data analysis 
of two cycles. It comes from the result of test, observation and interview. The 
results of data analysis from two cycles are also discussed in this chapter. It also 
describes the steps of each cycle. Those are planning, action, observation, and 
reflection. 
A. Research Finding 
The research finding is obtained from the beginning until the last of 
teaching learning process. As stated in chapter three of this classroom action 
research, the researcher conducted two cycles and each cycle consists of three 
meetings. The finding can be described as follows: 
1. Identifying the Problem 
Before the researcher conducted the research implementation, he did 
pre-research observation to SMP N 1 Wonosari to know the English teaching 
and learning process and the result of daily of the seventh grade. Based on the 
pre research observation, the researcher found the problems during the English 
teaching learning process of the seventh grade. The researcher continued to the 
next step, he conducted interview to the English teachers of the seventh grade 
 
 
of SMP N 1 Wonosari. The researcher interviewed the English teachers of the 
seventh grade to know the main problems faced by the students of seventh 
grade. From the four English skills, reading skill is often found in English 
teaching and learning process. It shown in each written test always found 
reading text. In the test, they always got difficulties in understanding the 
meaning and content of text. Therefore they could not the questions in 
assignments or test because their vocabulary still low. The teachers also 
answered that class VII B got the lowest achievement in the test of first 
semester. Therefore, the researcher choosed class VII B to conduct classroom 
action research. 
The researcher also interviewed the students of class VII B to confirm 
the teachers’ answer concerning the problems faced by students. The students’ 
answers were the same as the teachers’ answers that the students’ vocabularies 
were still low and the English students’ achievements were in lower of the 
passing grade. To check the English students’ ability and to know the English 
students’ score before the researcher did the actions, the researcher gave the 
pre-test to the students of class VII B. 
Based on the pre-test, most of students of VII B class had not achieved 
the passing grade yet that was 70, but seven students pass the pre-test. The 
lowest students’ score was 36 and the highest score 76. 
 
 
Table4. The more detail of pre-test could be seen from the table below: 
No Name Pre - Test Passing Grade Note 
1 Adam Kurniawan Wibowo 56 70 FAIL 
 
 
2 Adelia Jeny Putri 
 
52 70 FAIL 
3 Aladi Febriyanto 48 70 FAIL 
 
4 Alam Fiko Syaifudin 36 70 FAIL 
FAIL 
FAIL 
5 Andreean Mardiansyah 
 
68 70 FAIL 
6 Arif Rizki Nugroho 56 70 
7 Asti Putri Hanifah 
 
60 70 FAIL 
8 Bryananda Surya F.C 72 70 P SS 
9 Chyska Erllana Putri Deriyan 44 70 FAIL 
10 Dwi Raharjo 76 70 PASS 
11 Erfan Catur Setyawan 44 70 FAIL 
12 Feby Adzanni Putriana 60 70 FAIL 
13 Ferdy Yudha Wirawan 64 70 FAIL 
14 Fitria Kariya Muliya 44 70 FAIL 
15 Gresica Anjel Kusuma 52 70 FAIL 
16 Jasmine Asifa Ananda Z. 72 70 PASS 
17 Linda Apriana 76 70 PASS 
18 Muhammad Annas Putra 70 70 PASS 
19 Muhammad Ridwan Hafiedz 56 70 FAIL 
20 Nabila Deswita Maharani 52 70 FAIL 
21 Nadia Ayu Meitawati 56 70 FAIL 
22 Nur Wuri Purnami 48 70 FAIL 
23 Octavia Rahmawati 64 70 FAIL 
24 Rian Tri Susanto 60 70 FAIL 
25 Risal Yuda Utama 44 70 FAIL 
26 Riyo Firdani 52 70 FAIL 
27 Ronald Willy Pradana 56 70 FAIL 
28 Shofiyah Mudrikatuzain 70 70 PASS 
29 Tegar Henry Purnama 55 70 FAIL 
30 Tiara Ayu Puspitasari 58 70 FAIL 
31 Toni Yupesa 64 70 FAIL 
32 Venita Ika Nur Vidyaningrum 70 70 PASS 
33 Virnanda Anggraini M. 56 70 FAIL 
34 Yulfikar Kevin Susanto 56 70 FAIL 
     
 Mean Score 57.85   
 
 
Based on the table above, it could be concluded that most of the 
students had not passed the criterion of English passing grade. It means that 
students’ ability in comprehending text was low. They got score under of the 
passing grade because they were lack of vocabulary mastery, lack of translating 
 
 
ability, and they could not understand the meaning and content of texts. To 
face those problems, the researcher gave treatment to the seventh grade 
students of SMP N 1 Wonosari to improve their reading comprehension. In this 
classroom action research, the researcher applied learning by doing as method 
to improve the students’ reading comprehension in order to give good impacts 
to their reading comprehension. 
2. Research Implementation 
After conducting the pre research, the researcher continued to the 
research implementation. The implementation of the teaching reading 
comprehension on procedure text using learning by doing in classroom action 
research covered two cycles. Each cycles covered of planning, acting, 
observing and reflecting. Every cycles consisted of three meetings and every 
meeting had opening, main activity and closing. Procedure text was used as the 
teaching material in all cycles. 
a. Cycle 1 
There were three meetings of this first cycle. The first meeting was 
carried out on April, 14th, while the second meeting was held on April, 16th  
and the third meeting was held on April, 18th 2016. 
 
 
1) Planning 
Based on the observation and the result of pre-test, the researcher 
arranged plan first for the first treatment. The researcher and Mrs. Farida 
as the collaborator designed two meetings for teaching learning process 
 
 
and one meeting for post-test. The researcher prepared everything needed 
for the first cycle, such as material, lesson plan, daily exercises, question, 
method of learning, first post-test’s question and a camera for taking 
photos of the teaching learning process in the class.  
On Monday 11th 2016, the researcher, the students and the 
collaborator are together to practice the act of the steps of procedure text 
and capture the action using camera. After that, the researcher sorted the 
slide, editing and adding subtitled (explanation script), and also made 
slides consist of students’ action and the script. 
2) Implementing the Action Research 
a) The first meeting  
(1) Opening (April 14th 2016) 
The first meeting was conducted onThursday, April 14th 
2016 at 07.00-08.20 in class 7 B. In the beginning of the lesson, 
the researcher as the teacher, greeted the students and checked the 
students’ attendance by calling the students’ names one by one, at 
the same time he wanted to recognize the students’ names. 
Beginning the lesson, the situation in the class was very noisy 
because it was the first lesson of that day of the weekend. 
(2) Main Activity 
The researcher gave some questions to the students to 
discover their knowledge about procedure text. Then the 
researcher explained about the purpose, generic structure, and 
language features of procedure text. The students seemed that 
 
 
unconcerned about the lesson. To solve this problem, the 
researcher tried to attract students’ attention by giving picture, 
which the picture are the actions of students about procedure 
entitled “How to turn off the computer or laptop”. Before the 
researcher shown of the slide, he asked the students to make a 
group consist of seven or eight students. It had a purpose to make 
them concern more to the lesson and they could understand the 
material together.  During the picture was being shown, the 
researcher and the observer observed the students’ attitude toward 
the lesson. They seemed that serious and very interesting 
watching their action in the picture. Then the researcher asked the 
students by each group to practice the material. The students very 
interesting to practice the material about “How to turn off the 
computer or laptop”. After practice it,  he asked the students to 
find the difficult word and find the meaning from the action in the 
picture. When they seemed that at the action of the model in the 
picture, they could find the meaning of the difficult words easily. 
They also could mention the generic structure of the text. After 
that the researcher gave some questions (ask and answer using 
word in text) and a daily exercise to them about the text to 
evaluate the material. 
(3) Closing 
Having finished conducting the lesson, the researcher gave 
some conclusions about the material together with the students. 
 
 
Then he asked the students whether they had difficulty or not. The 
researcher asked the students to study more about procedure text 
for the next meeting and said goodbye. 
b) The second meeting 
(1) Opening (April 16th 2016) 
The second meeting was conducted on Saturday, April 16th 
2016. The researcher came to the class at 07.10 a.m. The 
researcher opened the lesson by greeting and checking students’ 
attendance. Besides, the researcher reminded and checked the 
students’ understanding about the procedure text in the previous 
lesson. Based on the observation by the researcher and 
collaborator, it was known that on the second meeting, generally 
the students showed their interested to the teaching-learning 
process which was showed from their interaction each other and 
to the teacher. When the researcher asks the students one by one 
group, they answered that they love to learn English using 
learning by doing as method. The students were very interested, it 
seemed that when the researcher gave them oral question they 
answered the questions snatch away and enthusiastic, because 
they felt happy in the beginning day of the week. 
(2) Main activity 
The researcher asked the students to make a group first 
before showing the picture entitled “How to make a paper plane”. 
Before he shown of the slide, he asked the students whether they 
 
 
could make a paper plane or not, some students answered that 
they could not, except the group that practiced in pre-teaching, on 
Saturday 16th 2016. After that the researcher asked the students to 
watch the picture together. The students seemed that so 
interesting to watching the picture. Most of them tried to take a 
note while they enjoyed the picture. Then the researcher asked 
one of the students to explain and practice the steps how to make 
a paper plane. He also asked the students of each group to 
following their friend to practice it. After that the researcher 
explained the difficult words according to the picture, so the 
students could understand the meaning of difficult words by 
watching the picture. After explaining the difficult words, the 
researcher asked the questions and gave daily exercise to them 
about the text to evaluate the material. 
 
 
 
(3) Closing 
After conducting the second meeting, the researcher asked 
the students whether they had difficulties or not and then summed 
up the topic of today’s lesson together with the students to review 
the students’understanding of the text. When the researcher found 
the students had understood the lesson, the researcher closed the 
 
 
meeting. Before the researcher said goodbye, he reminded the 
students that the next meeting would be test.  
c) The third meeting (April 18th 2016) 
(1) Test cycle 1 
The third meeting was conducted on Monday, April 18th 
2016. In the third meeting the students did the test cycle 1. This 
test was held to know the development of the students’ 
achievement in reading comprehension after given treatments. 
The result of the test cycle 1 showed that the students’ mean score 
was increased from 57.85 in the pre-test to 73.97 in the test cycle 
1. 
3) Observing 
Observing is an important aspect in a classroom action research, 
because it can help the researcher to gain a better understanding of his 
research. The researcher observed his teaching learning process in the 
first cycle. The results of the observation can be explained as follows: 
 
a) First meeting 
The researcher and the observer came on time to the class. The 
students seemed that very happy when they knew that there were new 
teacher in their class. In the first meeting, two students were absent. 
The researcher was giving explanation about the material and some 
students were noisy and did not pay attention to the researcher’s 
explanation about the generic structure of procedure text, language 
 
 
features of procedure text. When the researcher gave an example of 
procedure text and explained it using of their action, most of the 
students tended to be calm and paid attention more for a while. They 
could focus more on the material. They were shy when they were 
asked to explain the generic structure of the text in the picture. 
b) Second meeting 
In the second meeting, the researcher gave more explanation 
about procedure text and technique of skimming and scanning. 
Besides giving the picture of their action, the researcher also giving 
text which the content is the script of the explanation about procedure 
text that the students has been done act before. The topic was about 
how to make a paper plane. The researcher did not ask the students to 
take a note, but most of the students did it to memorize the content of 
the picture. Most of them were very interested to the picture and they 
want to make it at their home. When the picture was being finished, 
they talked each other. It made teaching learning process disturbed for 
a while, but finally it could be continued. 
Based on the observation by the researcher and Mrs.Farida, it 
was known that on the second meeting, generally the students showed 
from their interaction to the teaching learning process which was 
showed from their interaction each other and to the teacher. When the 
researcher asked the students one by one group, they answered that 
they love to learn English using method. The students were very 
 
 
interested, it seemed that when the teacher gave them oral question 
they snatch away to answer the question. 
c) Third meeting 
The students did the test cycle 1. The aim of test cycle 1 was to 
measure how far the students’ improvement of comprehending a text 
using this method. The students’ scores were increased, the result of 
test showed that the students’ mean score was increased from pre-test 
57.85 the test cycle 1 to 73.97. 
4) Reflecting the action 
The researcher did reflection in order to evaluate the teaching 
learning process he did so far, the researcher compared the result before 
and after the actions given to the students. There were some differences 
here. It included the class situation and the students’ comprehension.  
The situation in the class when the researcher implemented the 
action was more alive. All the students paid attention to the teacher and 
the material presented. They were active and did not seem bored. They 
did the tasks given by the teacher seriously and quickly. When the 
researcher asked them to analyze the social function, generic structure, 
and languages features of the text, they could do it well. The comparison 
between the class situation and the students’ comprehension before and 
after giving action can be seen in the following table:  
The comparison between the class situation and the students’ 
comprehension before and after giving action 
Table5. Students’ cycle 1 Reflection  
 
 
 
Based on the data, it can be known that in the last action in the first 
cycle, the students’ enthusiasm in learning English was improved, the 
students who paid attention and responded feedback so much more, and 
the students’ ability in answering the test were better than before. Those 
things were very possible that were caused by the action given from the 
researcher in the first cycle. 
The researcher also found several positive results and some 
weakness from the first cycle. They were as follows: 
a) Positive results 
(1) The use of learning by doing could improve the students’ reading 
comprehension. It helped the students to improve the students’ 
understanding about procedure text. It could be seen when some 
No  Comparator  Before action After action Reflection  
1 Students’ 
enthusiasm 
The students’ 
enthusiasm was 
still weak. 
The students’ 
enthusiasm was 
increased. 
The students’ 
enthusiasm in 
learning English was 
improved. 
2 Students’ 
activity 
There were still a 
view students 
who paid 
attention and 
responded 
feedback. 
Students who paid 
attention and 
responded feedback 
more than before. 
Students who paid 
attention and 
responded feedback 
so much more. 
3 Answering 
question 
There were many 
wrong answers 
when doing test. 
There were many 
correct answers 
when doing test. 
The students’ ability 
answering the test 
were better than 
better. 
 
 
students answered the question. The method could increase the 
students’ attention to follow the teaching learning process. In the 
case, the teacher could increase the students’ enthusiasm. 
(2) The students were active to guess the meaning of difficult word of 
the text from the slide of their action was being shown. Their 
memory in new vocabulary so far is good. 
(3) Most of the students’ scores passed the passing grade, and the 
students who got scores under the passing grade gave red colored 
to make distinguish. The students’ score after test cycle 1, it could 
be seen from the table below: 
 
Table6. Students’ score after test cycle 
No Name Test Cycle 1 Passing Grade Note 
1 Adam Kurniawan Wibowo 76 70 PASS 
2 Adelia Jeny Putri 
 
72 70 PASS 
3 Aladi Febriyanto 72 70 PASS 
4 Alam Fiko Syaifudin 76 70 PASS 
FAIL 
F 
5 Andreean Mardiansyah 
 
69 70 FAIL 
6 Arif Rizki Nugroho 76 70 P SS
7 Asti Putri Hanifah 
 
72 70 PASS 
8 Bryananda Surya F.C 76 70 PASS 
9 Chyska Erllana Putri Deriyan 80 70 PASS 
10 Dwi Raharjo 80 70 PASS 
11 Erfan Catur Setyawan 60 70 FAIL 
12 Feby Adzanni Putriana 88 70 PASS 
13 Ferdy Yudha Wirawan 76 70 PASS 
14 Fitria Kariya Muliya 72 70 PASS 
15 Gresica Anjel Kusuma 60 70 FAIL 
16 Jasmine Asifa Ananda Z. 80 70 PASS 
17 Linda Apriana 80 70 PASS 
18 Muhammad Annas Putra 72 70 PASS 
19 Muhammad Ridwan Hafiedz 70 70 PASS 
20 Nabila Deswita Maharani 72 70 PASS 
 
 
21 Nadia Ayu Meitawati 76 70 PASS 
22 Nur Wuri Purnami 80 70 PASS 
23 Octavia Rahmawati 76 70 PASS 
24 Rian Tri Susanto 80 70 PASS 
25 Risal Yuda Utama 72 70 PASS 
26 Riyo Firdani 70 70 PASS 
27 Ronald Willy Pradana 64 70 FAIL 
28 Shofiyah Mudrikatuzain 76 70 PASS 
29 Tegar Henry Purnama 70 70 PASS 
30 Tiara Ayu Puspitasari 76 70 PASS 
31 Toni Yupesa 76 70 PASS 
32 Venita Ika Nur Vidyaningrum 80 70 PASS 
33 Virnanda Anggraini M. 76 70 PASS 
34 Yulfikar Kevin Susanto 64 70 FAIL 
     
 Mean Score 73.97   
 
Based on the table above, it could be concluded that there 
were 30 students could pass the passing grade and 5 students 
could not pass the passing grade. Based on interview, the students 
got the score under the passing grade because some factors. They 
said that they got the score under the passing grade due to 
unhealthy, came late, couldn’t answer the question, less time 
given when did the test. 
(4) There was an improvement of the students’ reading 
comprehension. It was shown from the result of the test cycle 1 that 
was73.97. It was higher than the mean score of the pre-test that was 
57.85. 
The more detail result of the test cycle 1 and its 
improvement could be seen from the table below: 
 
 
 
 
 
 
 
 
 
 
 
 
 
Table7. The result of pre-test and test cycle 1 
No Name Pre-test Test Cycle 1 Gain Note 
1 Adam Kurniawan Wibowo 56 76 20 Increased 
2 Adelia Jeny Putri 
 
52 72 20 Increased 
3 Aladi Febriyanto 48 72 24 Increased 
4 Alam Fiko Syaifudin 36 76 40 Increased 
5 Andreean Mardiansyah 
 
68 69 1 Increased 
6 Arif Rizki Nugroho 56 76 20 Increased 
7 Asti Putri Hanifah 
 
60 72 12 Increased 
8 Bryananda Surya F.C 72 76 4 Increased 
9 Chyska Erllana Putri Deriyan 44 80 36 Increased 
10 Dwi Raharjo 76 80 4 Increased 
11 Erfan Catur Setyawan 44 60 24 Increased 
12 Feby Adzanni Putriana 60 88 28 Increased 
13 Ferdy Yudha Wirawan 64 76 12 Increased 
14 Fitria Kariya Muliya 44 72 28 Increased 
15 Gresica Anjel Kusuma 52 60 8 Increased 
16 Jasmine Asifa Ananda Z. 72 80 8 Increased 
17 Linda Apriana 76 80 4 Increased 
18 Muhammad Annas Putra 70 72 2 Increased 
19 Muhammad Ridwan Hafiedz 56 70 14 Increased 
20 Nabila Deswita Maharani 52 72 20 Increased 
21 Nadia Ayu Meitawati 56 76 20 Increased 
22 Nur Wuri Purnami 48 80 32 Increased 
23 Octavia Rahmawati 64 76 12 Increased 
24 Rian Tri Susanto 60 80 20 Increased 
 
 
25 Risal Yuda Utama 44 72 28 Increased 
26 Riyo Firdani 52 70 18 Increased 
27 Ronald Willy Pradana 56 64 8 Increased 
28 Shofiyah Mudrikatuzain 70 76 6 Increased 
29 Tegar Henry Purnama 55 70 15 Increased 
30 Tiara Ayu Puspitasari 58 76 18 Increased 
31 Toni Yupesa 64 76 12 Increased 
32 Venita Ika Nur Vidyaningrum 70 80 10 Increased 
33 Virnanda Anggraini M. 56 76 20 Increased 
34 Yulfikar Kevin Susanto 56 64 8 Increased 
      
 Mean Score 57.85 73.97   
 
 
Based on the table above, it can be concluded that the 
students’ score in the test cycle 1 were increase than pre-test. The 
improvement from the pre-test to the test cycle 1 was 16.12. 
b) Weaknesses  
(1) There were some objectives which had not been achieved yet. The 
students felt difficult to determine the detail information either 
explicit or implicit information. Some students still confused to 
catch the main idea of text. It was caused by the students who had 
not understood yet about the techniques of reading. They still got 
difficulties in finding the meaning of unfamiliar words when they 
did the test cycle 1 because they still had weakness in vocabulary 
mastery. 
(2) Students made class so noisy because they talked each other to 
comment their action in the slide. 
From the result of the reflection above, it could be 
concluded that the action in first cycle result in the positive result 
 
 
and weakness. It was not satisfying, because the result of the 
learning was not optimal. The researcher thought that it was 
important to make the next action better than before in order to 
get the better result at the end of the research. 
b. Cycle 2 
1) Revising The Plan 
Based on the result of cycle one, it was indicated that the students’ 
reading comprehension had improvement. The students became active to 
follow the English lesson. The students’ activities were good in reading 
class. However some students did not understand about the generic 
structure and main idea in procedure text. It could be seen in the test 
cycle 1 that the students’ answer were incorrect in some points about all 
of it. In the cycle 2, the researcher tried to overcome the problems or 
weakness which appeared in the first cycle. He made some improvements 
in teaching reading comprehension using learning by doing as follows: 
a) The researcher shown of the slide twice. He hoped that it could increase 
the students’ comprehension the text on the slide well. 
b) The researcher gave more explanation to the students about skimming 
and scanning techniques. 
c) The researcher asked the students to practice and to retell the steps of 
procedure text in front of the class in order to make them remember and 
more understand on procedure (better understanding than on the 
previous practiced). 
2) Implementing The Action Research 
 
 
a) The First Meeting 
(1) Opening (April 21st 2016) 
The first meeting of cycle two was conducted on Thursday, 
April 21st 2016. The researcher and the observer entered the class 
and greeted the students. Before the teaching and learning started, 
the researcher asked one of the students to become the leader of 
the praying. Then, the researcher checked the students’ 
attendances. There were 34 students in the class, all of them were 
present. The researcher reminded and checked the students’ 
understanding about procedure text. In this meeting the researcher 
shown of the picture entitled “how to sharpen a pencil”. Before 
teaching, the researcher informed the students about their score in 
the test cycle 1. The researcher asked the students whether they 
were satisfied or not about their score. Some students said that 
they were not satisfied. Then the researcher asked again whether 
they had any problems in doing the test or not. 
(2) Main Activity 
Firstly, the researcher asked the students whether they had 
problems on the material or the picture in the previous meeting or 
not. They said that the explanation of the picture’s too fast, so 
they could not understand the text on the picture well. Before 
giving the picture, he asked the students to make a group first 
consist of seven or eight students from their sit suites. While they 
enjoyed the picture, the researcher and Mrs. Farida as the 
 
 
observer observed the students’ attitude toward the lesson. After 
that, the researcher asked the students whether anyone would 
come forward to practice the material about sharpen a pencil. And 
then he also asked view students that came forward to practice 
and retell it. The students seemed that very interested in this 
meeting. In the last of the main activity, the researcher gave some 
questions about the generic structure of the text in the picture. 
(3) Closing 
The researcher asked the students whether they had 
difficulties or not. Then he summed up the topic of today’s lesson 
together with the students in order to review the students’ 
understanding in reading procedure text. When the researcher 
found that the students had understood the lesson. He said 
goodbye. 
b) The Second Meeting (April 23rd 2016) 
(1) Opening 
The second meeting of the cycle two was conducted on 
Saturday, 23rd 2016 . The researcher opened the class by greeting 
and checking the students’ attendance. Before the researcher 
started the lesson, he gave the students some questions dealing 
with the previous topic. It was done in order to check the 
students’ understanding about the materials they had learned. 
Most of them still remembered it. 
(2) Main Activity 
 
 
In the main activity, the topic was about “how to make a 
phone call”. First the researcher asked the students whether they 
had ever called someone. All of the students said that they had 
ever called someone. Then the researcher asked them about the 
steps to make phone call. They seemed very interested with the 
topic. Same as the previous meeting, the researcher asked them to 
make a group first. After that the researcher shown of the picture 
twice and the students more interested in watching the picture. 
After the picture was being explained, the researcher asked the 
students whether they could understand the text on the picture 
well or not. There was 5 students that came forward to practice 
the material about “How to make a phone call”. Then he gave 
some questions about the generic structure of the text. After that 
they were asked to answer the question, and the researcher 
explained the techniques of reading such as skimming and 
scanning.  
(3) Closing 
After conducting the second meeting, the researcher asked 
the students whether they had difficulties or not, and then he 
summed up the topic of today’s lesson together with students in 
order to review procedure text. He also reminded the students that 
there would be test in the next meeting. When the researcher 
found that the students had understood the lesson, he closed the 
lesson by saying goodbye. 
 
 
c) The Third Meeting (April 25th 2016) 
(1) Test Cycle 2 
In the third meeting the students did the test cycle 2. This 
text was held to know the development of the students’ 
achievement in reading comprehension after given treatments. 
The result of the test cycle 2 showed that the students’ mean score 
was increased from 73.95 in the test cycle 1 to 79.63 in the test 
cycle 2. It showed that the use of learning by doing in teaching 
and learning process improved the students’ achievement in 
understanding procedure text. 
3) Observing 
Observing is an aspect which can help the researcher to understand 
his research. The researcher and the collaborator were observing his 
teaching learning process of the research. The results of the observation 
can be explained as follows: 
a) First Meeting 
In the first meeting in cycle 2, the students seemed that so 
excited during teaching and learning process. They were interested 
with the topic of the procedure text. When the researcher asked the 
students about the charateristics of procedure text, all of them still 
remembered. They answered fast and correctly. The students paid 
more attention when the researcher explained the lesson. There were 
four of the students that made their class to be noisy. The researcher 
could control him to be calm while teaching learning process. The 
 
 
students could understand the text easily when the researher explain 
the picture twice. Based on the condition, the observer concluded that 
the students’ performance was improved. 
b) Second Meeting 
The researcher nad the observer came on time to the class. The 
stuedents were noisy, but the researcher could control them to be 
calm. In every meeting there were some improvements from the 
students not only the students’ capability but also from the class. The 
class ran better than before. The students seemed that happy during 
the lesson. In the second meeting, the students’ response was very 
good. Some students were active in asking some difficult terms to the 
researcher. The researcher said to the students that the picture in “how 
to make a phone call” was the last picture he gived   for them. 
c) Third Meeting 
In this meeting, the researcher conducted test cycle 2. This test 
was held to know the improvement of the students’ achievement in 
reading comprehension aftyer given treatments in the cycle 2. Based 
on the result of the test cycle 2, there were improvements of students’ 
mean score. The students’ mean score was increased from 73.97 in the 
cycle 1 to 81.11in the test cycle 2. 
3. Reflecting The Action 
The researcher and the collaborator did the reflection after 
analyzing the observation result either from the first meeting and the 
second meeting. It was also finished by giving the test cycle 2. Based on 
 
 
the observation result, there were little improvements toward the 
students. But they could understand well in comprehending the text in the 
picture and more active during teaching and learning process. They also 
paid attention more.  
The comparison between the class situations and the students’ 
comprehension first cycle and second cycle. 
Table8. Students’ cycle 2 Reflection 
No  Comparator  After Cycle 1 After Cycle 2 Reflection  
1 Students’ 
enthusiasm 
The students’ 
enthusiasm 
was increased 
The students’ 
enthusiasm was 
increased 
significantly 
The students’ 
enthusiasm in 
learning English 
was so much 
more improved 
2 Students’ activity Students who 
paid attention 
and 
responded 
feedback 
more than 
before 
Students who 
paid attention 
and responded 
feedback good 
Students who 
paid attention 
and responded 
feedback very 
good 
3 Answering 
question 
There were 
many correct 
answers when 
doing test 
There were many 
improvements 
correct answers 
when doing test 
The students’ 
ability 
answering the 
test were very 
good 
 
Based on the data, it can be known that in the last action in the 
second cycle, the students’ enthusiasm in learning English was so much 
more improved, the students who paid attention and responded feedback 
very good, and the students’ ability un answering the test were very good. 
Those things were very possible that were caused by the action given from 
the researcher in the second cycle. 
 
 
The students’ score in the test cycle the result showed that there was 
an improvement toward the score. The mean score of the test cycle 2 was 
81.11 it could be seen from the table below: 
Table9. Students’ score after test cycle 2 
No Name Test Cycle 2 Passing Grade Note 
1 Adam Kurniawan Wibowo 84 70 PASS 
2 Adelia Jeny Putri 
 
80 70 PASS 
3 Aladi Febriyanto 76 70 PASS 
4 Alam Fiko Syaifudin 80 70 PASS 
FAIL 
F 
5 Andreean Mardiansyah 
 
72 70 PASS 
6 Arif Rizki Nugroho 80 70 P SS
7 Asti Putri Hanifah 
 
84 70 PASS 
8 Bryananda Surya F.C 84 70 PASS 
9 Chyska Erllana Putri Deriyan 92 70 PASS 
10 Dwi Raharjo 84 70 PASS 
11 Erfan Catur Setyawan 76 70 PASS 
12 Feby Adzanni Putriana 92 70 PASS 
13 Ferdy Yudha Wirawan 80 70 PASS 
14 Fitria Kariya Muliya 80 70 PASS 
15 Gresica Anjel Kusuma 76 70 PASS 
16 Jasmine Asifa Ananda Z. 84 70 PASS 
17 Linda Apriana 92 70 PASS 
18 Muhammad Annas Putra 80 70 PASS 
19 Muhammad Ridwan Hafiedz 80 70 PASS 
20 Nabila Deswita Maharani 76 70 PASS 
21 Nadia Ayu Meitawati 80 70 PASS 
22 Nur Wuri Purnami 88 70 PASS 
23 Octavia Rahmawati 84 70 PASS 
24 Rian Tri Susanto 90 70 PASS 
25 Risal Yuda Utama 80 70 PASS 
26 Riyo Firdani 76 70 PASS 
27 Ronald Willy Pradana 72 70 PASS 
28 Shofiyah Mudrikatuzain 80 70 PASS 
29 Tegar Henry Purnama 76 70 PASS 
30 Tiara Ayu Puspitasari 80 70 PASS 
31 Toni Yupesa 80 70 PASS 
32 Venita Ika Nur Vidyaningrum 88 70 PASS 
33 Virnanda Anggraini M. 80 70 PASS 
34 Yulfikar Kevin Susanto 72 70 PASS 
     
 Mean Score 81.11   
 
 
 
The more deatil result of the test cycle 2 was compared with the test 
cycle 1 could be seen from the table below: 
Table10. Students’ score test cycle 1 and test cycle 2 
No Name Test Cycle 1 Test Cycle 2 Gain Note 
1 Adam Kurniawan Wibowo 76 84 8 Increased 
2 Adelia Jeny Putri 
 
72 80 8 Increased 
3 Aladi Febriyanto 72 76 4 Increased 
4 Alam Fiko Syaifudin 76 80 4 Increased 
5 Andreean Mardiansyah 
 
69 72 3 Increased 
6 Arif Rizki Nugroho 76 80 4 Increased 
7 Asti Putri Hanifah 
 
72 84 12 Increased 
8 Bryananda Surya F.C 76 84 8 Increased 
9 Chyska Erllana Putri Deriyan 80 92 12 Increased 
10 Dwi Raharjo 80 84 4 Increased 
11 Erfan Catur Setyawan 60 76 16 Increased 
12 Feby Adzanni Putriana 88 92 4 Increased 
13 Ferdy Yudha Wirawan 76 80 4 Increased 
14 Fitria Kariya Muliya 72 80 8 Increased 
15 Gresica Anjel Kusuma 60 76 16 Increased 
16 Jasmine Asifa Ananda Z. 80 84 4 Increased 
17 Linda Apriana 80 92 12 Increased 
18 Muhammad Annas Putra 72 80 8 Increased 
19 Muhammad Ridwan Hafiedz 70 80 10 Increased 
20 Nabila Deswita Maharani 72 76 4 Increased 
21 Nadia Ayu Meitawati 76 80 4 Increased 
22 Nur Wuri Purnami 80 88 8 Increased 
23 Octavia Rahmawati 76 84 8 Increased 
24 Rian Tri Susanto 80 90 10 Increased 
25 Risal Yuda Utama 72 80 8 Increased 
26 Riyo Firdani 70 76 6 Increased 
27 Ronald Willy Pradana 64 72 8 Increased 
28 Shofiyah Mudrikatuzain 76 80 4 Increased 
29 Tegar Henry Purnama 70 76 6 Increased 
30 Tiara Ayu Puspitasari 76 80 4 Increased 
31 Toni Yupesa 76 80 4 Increased 
32 Venita Ika Nur Vidyaningrum 80 88 8 Increased 
33 Virnanda Anggraini M. 76 80 4 Increased 
34 Yulfikar Kevin Susanto 64 72 8 Increased 
      
 Mean Score 73.97 81.11   
 
Based on the table above, it could be concluded that 34 students’ 
score in the test cycle 2 were increase than test cycle 1, it is because of 
 
 
they got motivation, enjoy, pay attention and become actively involved in 
the learning and direct their energies to the learning task along teaching – 
learning process. The mean score of the test cycle 2 is 81.11. this result is 
better than the result of pre-test and test cycle 1. The mean score of the 
pre-test is 57.85 while the test cycle 1 is 73.97. the improvement from the 
test cycle 1 to the test cycle 2 was 7.14. 
In the beginning of cycle 1, it was observed that the students were 
interested in joining the lesson, they did not get difficulties to adapt the 
method of learning by doing into classroom activity. The difficulty was 
they were unconfident to speak up in front of the class and when they 
practice of procedure text using learning by doing. In the other hand, when 
they were divided into groups, they had been cooperative enough working 
in groups. 
However, the students learned better in cycle 2. In the cycle 2 the 
students studied and comprehend the text individually to optimize their 
ability in English lesson especially in reading comprehension of procedure 
text. They felt enjoy to study when the teacher had got procedure material, 
method and enthusiasm practice the steps of procedure text. It made the 
students more active and motivated to learn. Good activities in teaching 
learning process helped the students to do the task well and comprehend 
the text discussed better. 
 
B. Discussion  
 
 
After analyzing the data gathered from several sources such as: pre-
research, observation, interview, pre-test, test cycle1, test cycle 2, the researcher 
concluded several findings that answer the problem statement of the research as 
stated in chapter one that is the achievement of the students toward the learning by 
doing. 
1. The process of teaching reading by using learning by doing 
Based on the statements of research problem on chapter one it was about 
the process of teaching reading by using learning by doing to improve the 
students’ reading comprehension. Before the action the researcher and Mrs. 
Farida as  the collaborator designed plan to several meeting in each cycle. The 
collaborator could help the researcher to make planning and to help observing 
the each cycle. 
The use of learning by doing was simple and made the students intrested 
with the English lesson. In planning the researcher asked to the students to 
make practice the steps based on the material that the researcher and 
collaborator want to do. So, in the action research, the researcher did not give 
the students material because he would observe their reading comprehension 
from the text on the picture. The researcher recalled the students’ knowledge 
about the procedure text. The students did not answer the question. The 
researcher helped the students to understand the generic structure of the 
procedure text. 
Before giving the picture, the researcher and the collaborator asked the 
students to make a group first in order to comprehend the text on the picture 
well with their friends. The reason of making a group was to manage their 
 
 
attitude during teaching learning process. The group processed by arranging 
the position of students’ seat. While they watched the picture, the researcher 
and the observer observed the students’ attitude toward the material. 
After giving the picture, the researcher asked to the students whether 
their performance in action good or not. They felt so happy and proud of 
themselves. The students were more active and interested. The students 
enthused to watch the picture and asked to the researcher if they found difficult 
words, and also enthused to practice and to retell in front of the class. It means 
that the students could understand the text well and increase the students’ 
interest and become braver to speak up in the teaching learning English. The 
students were more enthusiasms and students’ reading comprehension were 
better before. It can be concluded that the use of learning by doing can improve 
the students’ reading comprehension. 
2. The result of teaching reading by using learning by doing. 
The result of teaching reading by using learning by doing showed that the 
students more understood about procedure text. It could be seen from the 
improvement of the students’ attitudes toward teaching learning process and 
the improvement of the students’ score. 
For more details, it could be explained based on the table below: 
 
 
 
 
Table11. the result of teaching reading by using learning by doing 
 
 
No  Kinds of improvement Before action research After action research 
1 The students’ 
behaviour during the 
teaching learning 
process in the 
classroom 
- The students were 
noisy during the 
teaching learning 
process 
- The students tended to 
be passive learner 
- The students had less 
motivation in studying 
English 
- The students paid little 
attention toward 
teacher’s explanation 
- The students felt 
difficult to be serious 
in the teaching 
learning process 
-  The students got 
bored in the middle of 
teaching learning 
process 
- The students were calm 
during the teaching learning 
process 
- The students seemed to be 
more active learner 
- The students had good 
motivation in studying 
English 
- The students paid more 
attention toward the teacher’s 
explanation 
- The students could focus on 
the lesson 
 
- The students seemed to be 
interested in the teaching 
learning process 
2 The students’ score - The mean score in pre-
test was 57.85 
- The mean score in test cycle 
1 was 73.97 and test cycle 2 
was 81.11 
 
Based on the table above, there were two kinds of findings in this study. 
The first finding was related to the students’ competence in reading 
comprehension skill. The implementation of pre-reading activities could 
stimulate the students to study seriously. It could build the students’ previous 
knowledge related the topic so that they could imagine the material would be 
 
 
discussed before reading the whole material. The students’ improvement could 
be seen from the improvement of the score in the pre-test, test cycle 1 and test 
cycle 2. 
Here the complete result of the students’ score in pre-test, test cycle 1, 
test cycle 2: 
Table12. The complete result of the students’ score in the research 
No Name Pre - Test Test Cycle 1 Test Cycle 2 
1 Adam Kurniawan Wibowo 56 76 84 
2 Adelia Jeny Putri 
 
52 72 80 
3 Aladi Febriyanto 48 72 76 
4 Alam Fiko Syaifudin 36 76 80 
5 Andreean Mardiansyah 
 
68 69 72 
6 Arif Rizki Nugroho 56 76 80 
7 Asti Putri Hanifah 
 
60 72 84 
8 Bryananda Surya F.C 72 76 84 
9 Chyska Erllana Putri Deriyan 44 80 92 
10 Dwi Raharjo 76 80 84 
11 Erfan Catur Setyawan 44 60 76 
12 Feby Adzanni Putriana 60 88 92 
13 Ferdy Yudha Wirawan 64 76 80 
14 Fitria Kariya Muliya 44 72 80 
15 Gresica Anjel Kusuma 52 60 76 
16 Jasmine Asifa Ananda Z. 72 80 84 
17 Linda Apriana 76 80 92 
18 Muhammad Annas Putra 70 72 80 
19 Muhammad Ridwan Hafiedz 56 70 80 
20 Nabila Deswita Maharani 52 72 76 
21 Nadia Ayu Meitawati 56 76 80 
22 Nur Wuri Purnami 48 80 88 
23 Octavia Rahmawati 64 76 84 
24 Rian Tri Susanto 60 80 90 
25 Risal Yuda Utama 44 72 80 
26 Riyo Firdani 52 70 76 
27 Ronald Willy Pradana 56 64 72 
28 Shofiyah Mudrikatuzain 70 76 80 
29 Tegar Henry Purnama 55 70 76 
30 Tiara Ayu Puspitasari 58 76 80 
31 Toni Yupesa 64 76 80 
32 Venita Ika Nur Vidyaningrum 70 80 88 
33 Virnanda Anggraini M. 56 76 80 
34 Yulfikar Kevin Susanto 56 64 72 
 
 
     
 Mean Score 57.85 73.97 81.11 
 
Based on the table of the students’ score above, the improvements of the 
students’ score in every cycle can be seen on that table. The improvements 
were showed from the mean score in pre-test, test cycle 1, and test cycle 2. The 
students’ mean score was 57.85 in pre-test, 73.97 in test cycle 1, 81.11 in test 
cycle 2. The scores showed the improvements of the students’ mean score after 
given the treatments by using learning by doing. 
  
 
 
CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTIONS 
This chapter presents the conclusion, implication, and suggestions for the 
English teachers, students, headmaster, and other researchers about the use of 
learning by doing to improve students’ reading comprhension. Below are the 
conslusion, implication, and suggestions of the study. 
A. Conclusion 
Reffering to the research finding and disscussion in the prvious chapter, 
the researcher concludes that learning by doing can be used to improve the 
students’ reading comprehension at the seventh grade of SMP N 1 Wonosari in 
the academic year 2015/2016. Before implementating the learning by doing, the 
students were passive. The researcher found out that there were gaps among the 
students. Only some students had good achievements and were active to follow 
the teaching learning process and the other were passive. Most of them paid little 
attention, felt difficult to be serious, noisy, and bored during the teaching learning 
process. So, the interaction in the class was low. As the result the students’ 
reading comprehension was low. 
The researcher did this research with the collaborator. The process of 
teaching reading by using learning by doing could improve the students’ score in 
reading comprehension. In the first time at the main activity, the researcher 
attracted the students’ knowledge about the procedure text and then practice 
learning by doing to explain the detail of procedure text. However, after the 
researcher conducted a research in teaching reading using learning by doing, it 
 
 
could be seen that their interactions and their reading scores improved. It could be 
seen from their participations in the class. The students became more active, paid 
attention more, were not noisy during the teaching learning process, could focus, 
enjoyed the lesson, and seemed to be interested in the teaching learning process. 
They also tried to response when the researcher asked some questions to them. By 
using learning by doing, the students’ attitudes in the class and their score were 
improved.The improvement of the students’ reading comprehension covers 
reading to find the main idea, reading to determine the details information either 
explicit or implicit information, reading to analyze a text to determine its generic 
structure, and reading to find vocabulary. The improvement of the students’ 
reading comprehension can be seen from the result of mean scores in pre-test and 
post-test. The mean score of pre-test was 57.85 and it improved to 73.97 in the 
test cycle 1 and it also improved to 81.11 in the test cycle 2. It proved that the use 
of learning by doing can improve the students’ reading comprehension. 
B. Implication 
In the teaching reading comprehension, it is necessary to implement an 
appropiate method. An appropiate method that is used by the teacher could 
improve students’ reading comprehension and motivation. It also create conducive 
class so teaching and learning process can run well. 
Based on the conclusion of this research, it can be shown that after 
implementing the research there were improvements in the students’ reading 
comprehension and their attitudes. The use of learning by doing in teaching 
reading could give the students understanding about the content of the text. When 
the students read a text, it was possible that they found some difficult words or 
 
 
sentences. By practice personally on the learning by doing, the students could 
understand the meaning of those difficult words and sentences. Because of that, 
they could comprehend the text well. If the students were able to comprehend the 
text well, it means that their reading comprehension was good. By implementing 
learning by doing in the teaching reading comprehension, the studentss could 
more active in teaching and learning process. 
C. Suggestions  
Based on the research results and conclusipn, the researher would like to advise 
some suggestions for English teachers, the students, and other researchers. The 
suggestions are: 
1. For The English Teachers 
a. It is important to understand the appropiate method to improve the students’ 
motivation in teaching reading becauese it is the key of success in teaching 
learning process. 
b. The use of learning by doing has proven to be a good method in teaching 
reading comprehension. So the teachers can use this method in their class. 
c. Facilitate students to get better achievement by giving them necessary 
assistance whenever they get difficulties. 
 
 
2. For The Students 
To improve students’ reading comprehension, it is suggested for the students 
to: 
 
 
a. Develop the reading comprehension ability by reading texts as many as 
possible to enrich their vocabulary mastery consistently. 
b. Pay attention more on materials presented by teachers. 
c. Be brave to ask the teacher or other related expert when they find difficulties. 
3. For The Headmaster 
The headmaster is suggested to encourage and support the English 
teachers to improve the quality of their teaching. The headmaster should hold 
regular meeting with the English teachers in order to discuss about the 
problems they face in teaching, to find out the best solutions and also to 
improve the teaching and learning quality 
4. For The Other Researchers 
The researcher hopes that this research can be beneficial as the reference 
for the other researchers. 
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Appendix 
Field Notes on The Interview to The English Teachers 
Day/date : Monday, March 21st, 2016 
Time :09.15 – 09.30 a.m. (15 minutes) 
Activity : Interviewing the English Teacher 
Informant : Mrs. Farida 
Location : SMP N 1 Wonosari 
Interviewer : Wahyu Nur Kuncoro 
Note : 
A : Wahyu 
B : Mrs. Farida 
 
A: Assalamu’alaikum, Bu. Maaf saya Wahyu dari IAIN Surakarta, mohon maaf 
mengganggu waktu panjenengan sebentar bisa Bu? Saya ingin sedikit 
wawancara dengan panjenengan Bu. 
B: Wa’alaikumussalam. Iya Mas, ada yang bisa saya bantu? 
A: Begini Bu, rencananya saya akan mengadakan penelitian disini. Ini saya mau 
tanya – tanya dulu. Ibu mengampu kelas VII apa ya Bu? 
B: Saya Cuma kelas VII A, B dan C Mas. 
A: Kalau kondisi kelas VII A, B, C saat proses belajar mengajar Bahasa Inggris 
bagaimana Bu? 
 
 
B: Anak – anak kelas VII C itu sering ramai pada saat jam pelajaran, lebih susah 
dikendalikan. Beda dengan kelas A, B, mereka lebih tenang dan memperhatikan 
pelajaran. 
A: Berarti nilanya lebih bagus yang kelas A, B ya Bu? 
B: Kalau nilainya malah lebih bagus kelas C Mas. Saya juga heran mengapa bisa 
begitu, padahal anak – anaknya lebih tenang kelas A, B, mungkin mereka diam 
karena melamun atau gimana. Kalau ditanya sudah paham atau belum itu diam 
saja. 
A: Oh gitu ya Bu, menurut Ibu siswa tertarik untuk belajar Bahasa Inggris tidak 
Bu? 
B: Ya sebenarnya tertarik Mas, tapi kemampuannya masih kurang. Vocab yang 
mereka kuasai juga masih sedikit. Saya selalu meminta mereka untuk 
memperbanyak vocab mereka. 
A: Untuk siswa – siswa di ketiga kelas ini Bu? 
B: Iya mas. Bahkan saya sering meminta untuk menghafal beberapa vocab atau kata 
– kata benda yang ada disekitar mereka. Meskipu begitu, mereka masih susah 
memahami teks. 
A: Kalau masalah yang sering muncul tiap tahunnya apa Bu dikelas VII, terutama 
dalam aspek reading-nya Bu? 
B: Kalau tiap tahunnya masalah yang sering muncul hampir sama Mas. Mereka 
masih susah memahami teks. Vocab-nya msaih kurang. 
A: Menurut Ibu, antara kedua kelas yang Ibu ampu ini pemahaman reading-nya 
yang sudah bagus kelas apa Bu? 
B: Menurut saya mereka itu kemampuan membacanya hampir sama mas, masih ada 
kendala sama vocab-nya. Tapi untuk yang kelas C lebih susah dalam menghafal 
vocab. 
 
 
A: Saat mengajar reading pada siswa, apakah Ibu pernah mengalami kendala? 
Pernah pakai media atau alat bantu lain ndak Bu untuk menarik perhatian belajar 
mereka? 
B: Kalau saya mengajar ya cuma biasa Mas. Setelah menyampaikan materi ya 
Cuma saya kasih soal – soal latihan. Kalau media saat pembelajaran, saya jarang 
menerapkan pada siswa mas. Paling dulu pernah satu atau dua kali saya membuat 
powerpoint untuk menyampaikan materi. Itupun juga tidak membuat mereka 
lebih tertarik dan mudah dalam memahami teks. 
A: Oh berarti Ibu belum pernah menggunakan media gambar berseri, games, atau 
yang lainnya untuk mengajar Bahasa Inggris ya Bu? 
B: Belum pernah mas. Maklum, saya baru saja cuti dan baru masuk kelas dua kali 
pertemuan mas, jadi ya tidak sekreatif guru – guru lainnya. Metode yang saya 
pakai juga banyak yang ceramah. 
A: Hehe, iya Bu tidak apa – apa. Begini Bu, rencananya saya mau mengajar reading 
menggunakan media gambar berseri gitu Bu, dan yang akan saya lakukan adalah 
mengajak mereka menjadi modelnya (learning by doing). Bersama – sama 
terlibat dalam pembuatan gambar berseri (learning by doing), kebetulan materi 
yang akan saya sampaikan adalah procedure text. Menurut Ibu siswa lebih 
tertarik atau tidak Bu? 
B: Iya mas. Disini juga belum pernah menggunakan gambar berseri dan mengajak 
mereka menjadi model (learning by doing) dalam gambar berseri dalam proses 
belajar mengajar Bahasa Inggris mas. Mungkin nanti siswanya lebih tertarik, 
dicoba saja mas. Mau penelitian dikelas C, B, atau A mas? 
A: Iya Bu, untuk kelasnya saya belum pastikan pilih keals apa Bu. Nanti saya mau 
wawancara guru Bahasa Inggris yang lainnya dulu untuk membandingkan 
kondisi kelas VII A sampai F.  
B: Oh gitu ya mas. Ya semoga materi procedure dapat dikemas dalam gambar 
berseri yang menarik ya mas. 
 
 
A: Iya inshaallah Bu, saya mau menerapkan gambar berseri ke reading procedure 
text. Mohon doa dan kerjasamanya Bu. Sepertinya saya lebih tertarik meneliti 
kelas VII B untuk subjeknya Bu. Alasan saya karena mereka banyak 
memperhatikan pelajaran tapi nilainya kok masih jelek. Kalu jadi nanti saya 
menemui Ibu lagi. Terima kasih untuk informasi dan waktunya Bu. 
B: Iya mas, kami tunggu. Semoga lancar ya. 
A: Amin. Sekali lagi terima kasih Bu.  
 
Field Notes on The Interview to The English Teachers 
Day/date : Monday, March 21st, 2016 
Time :11.30 – 11.45 a.m. (15 minutes) 
Activity : Interviewing the English Teacher 
Informant : Mrs. Sri Hartini 
Location : SMP N 1 Wonosari 
Interviewer : Wahyu Nur Kuncoro 
Note : 
A : Wahyu 
B : Mrs. Sri Hartini 
 
A: Assalamu’alaikum, Bu. Maaf saya Wahyu dari IAIN Surakarta, mau sedikit 
wawancara dengan Ibu. 
B: Wa’alaikumussalam. Iya mas, sini duduk diluar kantor sini saja biar santai ya? 
A: Iya bu, tidak apa – apa. Begini bu, rencananya saya akan mengadakan penilitian 
disini. Ini mau tanya- tanya dulu. Ibu mengampu kelas VII apa ya? 
 
 
B: Saya kelas VII D, E, F mas. 
A: kondisi kelas D, E, F saat proses belajar mengajar Bahasa Inggris bagaimana 
bu? 
B: Ya biasalah mas, mereka kan baru kelas VII jadi keadaan dikelas ya tidak begitu 
tenang tidak begitu ramai. Kadang – kadang ada siswa yang ngobrol sama 
temannya saat pelajaran, ada juga yang menyandarkan kepalanya diatas meja 
tapi memperhatikan, ada juga yang jahil sama temannya sehingga memicu teman 
yang lain jadi ramai. 
A: Kalau nilainya Bahasa Inggris mereka bagaimana bu? 
B: Wah kalu nilainya pas ujian semester kemarin lumayan bagus mas. Biasanya 
orang – orang itu berpikiran bahwa kelas yang paling akhir urutannya itu 
nilainya cenderung jelek, tapi untuk kelas D, E, F ini Alhamdulillah rata – rata 
lumayan bagus kok mas. Perbandingan dengan kelas yang lain, ya masih ada 
remidi sedikit. 
A: Oh gitu ya Bu, menurut ibu siswa tertarik dengan pelajaran Bahasa Inggris tidak 
bu? 
B: Menurut saya mereka tertarik mas, tapi cuma perbendaharaan katanya yang 
kurang banyak. 
A: Oh kurang banyak vocab yang dikuasai. Kalu kemampuan reading bagaimana 
bu? 
B: Saat membaca mereka itu pengucapannya yang kurang tepat. Dan vocab-nya 
yang mereka kuasai sedikit itu juga mempengaruhi kemampuan membaca 
mereka. 
A: Kira – kira kelas kemampuan ketiga kelas ini dibandingkan dengan kelas lainnya 
lebih ya bu? 
B: Kemampuan reading-nya hampir sama mas. Kendala yang dihadapi sam, 
kurangnya vocab yang mereka kuasai. 
 
 
A: Saat mengajar reading pada siswa, pernah mengalami kendala atau tidak bu? 
B: Kalau kendala yang pasti sih tidak ada mas. Mungkin untuk mengatasi 
kurangnya vocab yang mereka kuasai, saya punya metode sederhana mas. Saya 
sering memberi tugas untuk menyebutkan kata kerja atau kata benda dengan cara 
berantai. 
A: maksudnya berantai bagaimana ya bu? 
B: begini lo mas, huruf terakhir dari 1 kata yang telah disebutkan disambung dengan 
kata berikutnya, dan begitu seterusnya sampai mereka mentok berpikir, 
contohnya begini, siswa menyebutkan ruler-room-map-pencil-lamp-phone-
english,etc. 
A: Oh begitu ya bu. Jadi anak – anak lebih kreatif untuk membentuk rangkaian kata 
yang bisa jadi tambahan vocab mereka ya bu. Selain metode tersebut, apakah 
ibu pernah menggunakan media lain, seperti LCD, gambar berseri, dan yang 
lainnya bu? Di SMP ini punya LCD ya bu? 
B: Iya mas. Kalau untuk media pembelajaran yang lainnya saya belum pernah pakai 
dikelas VII mas. Saya belum berencana untuk mengenalkan media gambar 
berseri atau LCD pada anak – anak, menurut saya mereka masih terlalu dini 
untuk dikenalkan media tersebut. Kalau mau pakai LCD itu harus ngantri sama 
guru – guru yang lain.  
A: Iya bu. Begini bu, rencananya saya mau mengajar reading menggunakan media 
gambar berseri gitu bu, dan yang akan saya lakukan adalah mengajak mereka 
menjadi modelnya (learning by doing). Bersama – sama terlibat dalam 
pembuatan gamabr berseri (learning by doing), kebetulan materi yang akan saya 
sampaikan adalah procedure text, kira – kira siswa lebih tertarik atau tidak ya 
bu? 
B: Ya dicoba dulu aja mas. Disini juga belum pernah menggunakan gambar berseri 
(picture series) dan mengajak mereka menjadi model gambar berseri (learning 
by doing) dalam belajar mengajar Bahasa Inggris mas. Mungkin mereka lebih 
tertarik. Bagaimana, mas jadi penelitian dikelas saya? 
 
 
A: Untuk kelasnya saya masih belum memastikan bu. Nanti saya memilih kelas ibu, 
inshaallah saya hubungi lagi. 
B: Oh iya mas. Saya tunggu kabarnya. Kalau mau penelitian dikelas saya silahkan.  
A: iya bu, terima kasih untuk informasi dan waktunya. 
 
Field Notes on The Interview to The Students 
Day/date : Monday, March 21st, 2016 
Time :12.00 – 12.10 a.m. (15 minutes) 
Activity : Interviewing the students 
Informant :  
Location : SMP N 1 Wonosari 
Interviewer : Wahyu Nur Kuncoro 
Note : 
A : Wahyu 
B : Adelia 
C : Riyo 
D : Nadia 
 
A: Assalamu’alaikum adik – adik. 
Students: Wa’alaikumussalam. 
A: Maaf sebelumnya kalau ganggu istirahat kalian, perkenalkan saya Mas Wahyu 
mahasiswa IAIN Surakarta. Boleh tanya – tanya sebentar ndak dik? 
B: Oh boleh mas, silahkan mau tanya apa mas? 
 
 
C: IAIN tuh sebelah mana ya mas? 
A: Ini kebetulan kalian istirahat setelah olahragaya? IAIN itu dibelakang Kopasus 
Kartasura. Boleh kenalan dulu ndak nih? 
D: Boleh mas, nama saya Nadia. 
B: saya Adelia mas. 
C: Panggil saja Riyo. 
A: Begini dik, Mas Wahyu mau tanya apakah kalian suka belajar di SMP ini? 
B: Suka mas. Dari dulu sudah pingin sekolah disini kok. Sekolah favoritku soalnya 
mas, jadi ya suka pokoke. 
B: Lumayan 
C: Kalau saya tergantung mas, kalau gurunya enak ya suka. 
A: Kalau pelajaran yang kalian sukai apa? Hayo pada suka Bahasa Inggris ndak? 
B: Walah mas, ampun deh. Susah banget, bikin ndak suka saja. 
A: Lha susahnya bagaimana? 
B: Susah deh pokoknya mas. 
C: Susahnya kalau disuruh membaca sekalian mengartikan. 
A: Kalau kamu gimana Nadia? 
D: Lumayan suka mas. Tapi agak lama memahaminya. 
A: Kurang paham materinya atau bahasanya? 
D: Kurang paham artinya mas. Kalau materinya bisa dipahami asal tau artinya. 
A: Oh gitu, apa ndak dicari dikamus? 
C: ndak punya kamus mas. 
A: Jangan – jangan malah males nyari ya? 
 
 
B: Hehe... ya itu mas, males pinjam dan nyari dikamusnya. Mending nunggu 
diartikan saja sama gurunya mas, hehehe. 
C: Sebenarnya saya punya kamus mas, tapi tak pinjemin teman mas. Biar dia yang 
nyari artinya. Saya yang nulis, hehe. 
A: Hmmm, ide unik tuh. Kamu juga gitu ya Nadia ? 
D: Oh tentu tidak mas. Aku punya kamus sendiri kok, aku juga nyariartinya sendiri. 
A: Nah siiip. Oh iya, kalau gurunya pas ngajar gimana? 
B: Ya seperti itu mas, saya kurang jelas. Kalau ditanya dan ndak bisa jawab 
langsung disuruh nyebutin nama – nama benda pakai Bahasa Inggris. 
C: Salahmu sendiri rame kalau dikelas. 
A: Lho ramenya kenapa kamu dik? 
B: Hehe... bohong tuh mas. 
A: Lha kalau menurutmu gimana dik gurunya kalau ngajar? 
D: Lumayan mas, kadang sering dikasih tau kata – kata sulitnya kalau kita ndak tau 
mas. 
A: Oh vocab maksudnya? 
D: Iya mas, tapi sering lupa sama vocab yang sudah dikasih. 
B: Sering dikasih PR dan tugas – tugas juga. 
A: Oh gitu... Gurunya sering pakai media atau alat peraga ndak kalau ngajar? 
C: Pernah ndak ya? Sepertinya ndak pernah mas. 
D: Media apa tho mas? 
A: Ya misal pakai gambar, LCD atau alat yang lainnya waktu menjelaskan dikelas. 
 
 
B: Oh kayaknya pernah mas. Dulu pas awal pertemuan pernah bawa LCD ke kelas 
dan ngajar pakai apa itu namanya yang bisa muncul sendiri itu mas? Lupa.... 
hehehe. 
A: Powerpoint maksudnya? 
B: Iya mas. 
A: Cuma materinya aja yang tampil dilayar? Ndak ada gambar atau yang lainnya? 
B: Iya mas, Cuma materi. Emangnya ada apa tho mas? Kok Mas Wahyu tanya – 
tanya Bahasa Inggris? Guru Bahasa Inggris juga ya? 
A: Oh ndak apa – apa. Gini lho nanti rencananya Mas Wahyu mau penelitian disini. 
Mau ngajar Bahasa Inggris dikelas ini pakai gambar berseri (menggunakan 
metode Learning by Doing) 
D: Gambar berseri itu gambar ya mas?  
A: Ya bisa dibilang gitu. Tapi bukan gambar kartun atau yang lainnya. 
C: Terus yang bagaimana mas? 
A: Nanti ditunggu saja ya. Mau ndak belajar bareng Mas Wahyu? Hehe. 
D: Mau mas. Kami tunggu ya mas. 
A: Ok. Tuh sudah bel ganti jam pelajaran, terima kasih banyak ya. Selamat belajar 
lagi. Sampai ketemu nanti. 
B: Iya mas. 
C: Iya mas pokoke tak tunggu ya. 
 
 
 
 
 
 
Answer key of Pre-Test, Post-Test1, Post-Test2 
No  Pre-test Post-test1 Post-test2 
1 D B C 
2 B B C 
3 A A D 
4 C D C 
5 A C B 
6 A D B 
7 A B C 
8 B C B 
9 A A C 
10 B C D 
11 A C A 
12 C D B 
13 D A A 
14 C B B 
15 A C C 
16 C C D 
17 B B B 
18 A A A 
19 C C A 
20 B C A 
21 C C A 
22 C D D 
23 B A D 
24 D A B 
25 A C D 
 
 
 
 
 
 
 
 
 
 
 
 
Blue Print of Tests 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Nama Sekolah   : SMP N 1  Wonosari 
Mata Pelajaran  : Bahasa Inggris 
Kelas / Semester                 : VII/II 
Alokasi Waktu  : 2x 45 menit  
No Items Pre-Test Post-Test1 Post-Test2 
1 Detail Information 
(Explicit) 
2, 3, 4, 5, 7, 8, 9, 14, 
15, 20, 23 
1, 3, 11, 19, 20, 
25 
2, 9, 12, 14, 15, 
25 
2 Detail Information 
(Implicit) 
13 5, 9 16, 21, 24 
3 Guessing  6, 11, 17, 18, 24, 25 2, 6,7, 13, 14, 
16, 21, 23 
3, 8, 13 
4 Vocabulary  10 4, 17, 22 4, 5, 6, 7, 11, 
19, 22, 23 
5 Inference  16  20 
6 Reference   8 18 
7 Main Idea 1, 19, 12 12,18, 24 1, 17 
8 Purpose  21, 25 10, 15  
9 WH Question 22  10 
 
 
Topik Pembelajaran  : Procedure Text 
Ketrampilan   : Reading 
 
Standar Kompetensi 
Memahami makna teks fungsional pendek dan esay sederhana berbentuk 
procedure dalam konteks kehidupan sehari hari dan untuk mengakses ilmu 
pengetahuan. 
Kompetensi Dasar 
Merespon makna dan langkah retorika dalam esay yang menggunakan ragam 
bahasa tulis secara akurat, lancar dan berterima dalam konteks kehidupan sehari – 
hari dan untuk mengakses ilmu pengetahuan dalam teks berbentuk procedure.  
Indikator 
Pada akhir pembelajaran siswa dapat merespon makna dalam: 
 Mampu mengaplikasikan langkah – langkah dalam procedure text dengan 
metode learning by doing. 
 Menyebutkan pengertian teks monolog berbentuk procedure. 
 Mengidentifikasi ciri-ciri kebahasaan teks procedure. 
 Mengidentifikasi kata, kelompok kata, dan kalimat yang terdapat dalam teks 
berbentuk procedure. 
Nilai Karakter 
 Rajin (diligence) 
 Aktif dan kreatif (active and creative) 
 Fokus (focus) 
 Rasa hormat dan perhatian (respect) 
 
I. Tujuan Pembelajaran 
 
 
1. Mampu mengaplikasikan langkah – langkah dalam teks procedure dengan 
menggunakan metode learning by doing. 
2. Menyebutkan pengertian teks monolog berbentuk procedure. 
3. Mengidentifikasi ciri – ciri kebahasaan teks procedure. 
4. Mengidentifikasi kata, kelompok kata, dan kalimat yang terdapat dalam teks 
berbentuk procedure. 
 
II.  Materi Pokok 
1. Procedure Text 
Procedure text is a kind of the text that tells how to make or to do something. 
2. Social Function 
To describe how something is accomplished through a sequence of action or 
steps. 
3. The generic structure of Procedure Text: 
a. The goal/aim of the activity 
(this part tells what will be made or done) 
b. Materials 
(this part is list of what needed to achieve the goal) 
c. Steps  
(this part explains how it needs to be done or to accomplish the goal) 
4. Language feature 
 The use of commands (the imperative form of the verb), for example: put, don’t 
mix, chop, stir, pour, boil, etc. 
 The use of connectives to sequence the actions in time or temporal conjuction, 
for example: then, next, after, after that, while, first, second, finally, etc. 
 The use of simple tense. 
How to Turn Off a Computer or Laptop 
Steps: 
1. Click start menu 
2. Click turn off 
3. Click turn off again  
 
 
4. Turn the monitor then the power supply off 
Read the dialogue below: 
Siti : What are you doing vi? 
Vivi : I want to turn off this computer, but I don’t know how to do it. Can you 
help me? 
Siti : Sure, firstly click start menu on the left bottom on your screen. 
Vivi : And then?   
Siti : Then click turn off, and then click it again for twice. 
Vivi  : So, after the CPU is off, what is the next steps? 
Siti : Finally, you must turn the monitor and then the power supply off 
Vivi : It’s so easy, thank you very much siti 
Siti : You’re welcome  
 
 
 
 
III. Langkah – langkah Kegiatan Pembelajaran 
KegiatanAwal 
 Salam Pembuka 
 Checking kehadiran siswa 
 Memotivasi siswa 
 Tanya jawab mengenai teks monolog berebntuk procedure 
Kegiatan Inti 
 
 
 Eksplorasi 
 Guru menjelaskan pentingnya materi yang akan dipelajari berikut kompetensi 
yang harus dikuasai siswa. 
 Guru bertanya pada siswa mengenai kosakata yang berhubungan dengan teks 
procedure. 
 Elaborasi 
 Guru menjelaskan teks procedure (tujuan komunikatif, generic structure, 
language features) 
 Guru memberikan contoh teks procedure  
 Guru meminta siswa untuk menyebutkan bagian dari sebuah teks procedure 
 Guru mengajak siswa untuk menyebutkan kosakata yang berhubungan 
dengan teks procedure dan meminta siswa untuk menyebutkan artinya dalam 
bahasa Indonesia 
 Konfirmasi 
 Guru bertanya jawab tentang soal procedure teks 
 Guru dan siswa mencari/menemukan tata bahasa, gagasan utama, informasi 
rinci, makna kata, dan tujuan komunikasi dalam teks procedure. 
 Guru dan siswa mengelompokkan bagian – bagian dari sebuah teks procedure 
Kegiatan Penutup 
 Bersama – sama dengan siswa dan/atau sendiri menyimpulkan materi 
pembelajaran 
 Siswa diberi kesempatan untuk bertanya tentang kesulitan – kesulitan. 
 Guru merefleksi dan menilai terhadap kegiatan yang sudah dilaksanakan 
secara konsisten dan terprogram 
 Menyampaikan materi pelajaran yang akan dipelajari pada pertemuan 
berikutnya 
 Mengucap salam penutup sebelum meninggalkan kelas 
 
IV. Sumber, Media, dan Metode Pembelajaran : 
 Sumber Pembelajaran : Kamus, Bahan internet, worksheet 
 Media Pembelajaran : Spidol, White board, Laptop. 
 Metode Pembelajaran  : Cooperative Learning 
 
 
 
V.  Penilaian 
 Teknik penilaian : Test tertulis 
 Instrument  : Isian 
 Soal/Instrument : 
Answer the questions below! 
1. What is the purpose of the text? 
2. What should we do after first step? 
3. How many steps that can we do? 
4. What is the finally steps? 
5. And then click it again for twice.  “It” refers to.... 
Kunci jawaban : 
1. To tell reader how to turn off a computer or laptop 
2. Click turn off 
3. Four steps 
4. Turn the monitor then the power supply off 
5. Turn off 
Rubric Penilaian : 
No  Uraian  Score  
1 Menjawab dengan benar 2 
2 Menjawab tetapi salah 1 
3 Tidak menjawab 0 
Pedoman Penilaian : 
Nilai Maximum  : 2 x 5 = 10 
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POST TEST 1 
Poin A 
Text 1 
The following text is for questions number 1 to 5. 
How ro Make Mobiles 
Make some mobiles to decorate your room. You can hang them from the ceiling or 
on the windows or doors. You need strings, sticks and cardboard to make mobiles. 
How to make it: 
1. Take a stick. Tie a piece of string at its centre. Balance the stick from this string. 
Each end of the stick should not be higher or lower than the other. 
2. Draw squares, circles, rectangles, triangles, starts and other shapes on a 
cupboard. Cut out the shapes. 
 
 
3. Use string to hang the cut-out shapes on both sides of the stick, make sure that 
the stick is balanced. 
4. Do the same thing with another stick. Then, tie these two sticks to another stick 
above them. 
You can hang other light things like keys, feathers, pencil or sharpeners. They will 
move easily when there is some wind. 
1. The string should be tied ... 
A. At both ends of the stick 
B. At the centre of the stick 
C. To the door, window or ceiling 
D. To keys, feathers and sharpeners 
2. To make a simple mobile, you need at least ... sticks. 
A. One 
B. Two 
C. Four 
D. Three  
3. It is best to use light things because they ... 
A. Move easily 
B. Are balanced  
C. Are colourful 
D. Are of many shapes  
4. The word decorate in the first paragraph means to make a place ... 
A. Clean 
B. Beautiful 
C. Colourful 
D. Interesting  
5. From the passage, we can see that ... 
A. It is easy to make mobiles\ 
B. Children like to make mobiles 
C. Mobiles can be hung anywhere 
D. Many things are needed to make mobiles 
Text 2 
The following text is for question number 6 to 8. 
How to Repel Mice 
Mice might look cute, but they can be harmful pets that destroy household items, 
eat and mess with food and can spread severe diseases through their feces and 
parasites they carry. Here are some useful tips on how to repel house mice: 
 Use peppermint, put the peppermint near wall corners. 
 
 
 Pour generous amount of peppermint oil on cotton balls. 
 Place the saturated cotton balls on areas where mice are possibly seen-
around counter tops, under the sofas in your living room.  
 Put them behind shelves, wall corners or on the floor beneath your kithcen 
sink. 
6. Why do we use peppermint to repel mice? Because... 
A. Peppermint is fresh to breathe 
B. Mice love the peppermint 
C. Mice will die of breathing mint 
D. Mice hate the smell of peppermint 
7. From the text above, we can conclude that ... 
A. Mice spread severe diseases through feces 
B. Peppermint is useful to repel mice 
C. Mice love peppermint 
D. We can place oil everywhere to repel mice 
8. “Put them behind shelves .. “ The word “them “ refers to ... 
A. Pets 
B. Peppermint 
C. Cotton balls 
D. Peppermint oil 
 
Text 3 
The following text is for questions number 9 to 10. 
How to stop Nose Bleeding 
 First, loosen the clothing around your neck. 
 Put a cotton pad in the bleeding nostril. 
 Then sit down with your head leaning forward. 
 Squeeze your nose until it stops bleeding. 
 If your nose continues to bleed, call a doctor. 
9. From the text we know that the last thing to do to stop nose bleeding is ... 
A. See a doctor for profesional help 
B. Change the cotton pad in the nostril 
C. Lay down on the floor to tops bleeding 
D. Keep on squeezing the bleeding nostril 
10. From the text we are suggested that we should ... 
A. Not lean backward when have nose bleeding 
B. Call a doctor immediately in a case of nose bleeding 
C. Squeeze your nose until it stops bleeding 
 
 
D. Never put a cotton pad in a bleeding nostril 
Text 4 
The following text is for questions number 11 to 13. 
Besengek Daging 
Ingredients: 
500 gr beef      30 ml tamarind water 
1 onion      250 ml beef stock 
1 teaspoon shrimp paste    500 ml coconut milk 
½ red chilli pepper     2 teaspoons sugar 
1 teaspoon coriander (ground)   salt to taste 
½ teaspoon turmeric     oil for frying 
Preparation:  
Place the beef in enough water to cover and boil until tender (about 1 hour). Remove 
from stock and slice after cooling. Chop the onion and fry with shrimp paste. Add 
chilli, pepper, coriander, turmeric, tamarind, sugar and salt. Saute for a further ½ 
minute. Then add the beef and stock. Cover pan and simmer for a further 5 minutes. 
Uncover pan and add the coconut milk. Continue cooking until the sauce thickens. 
Can be served on its own or with rice. 
11. How much sugar do we need according to the recipe? 
A. ½ teaspoon 
B. 1 teaspoon 
C. 2 teaspoons 
D. 2 spoons 
12. Why does the writer write this text? 
A. To explain the ingredients of the food 
B. To describe the taste of besengek daging 
C. To teach the readers about traditional foods 
D. To explain the process of making besengek daging 
13. What is the main ingredient of this food? 
A. Beef  
B. Turmeric 
C. Tamarind 
D. Coriander  
 
 
Text 5 
The following text is for questions number 14 to 16. 
Rujak Buah 
Ingredients: 
1 cucumber : peeled 
1 papaya : cut into ½ inch cubes 
1 pineapple : cut into ½ inch cubes, fresh or canned pineapple 
1 apple tart : cut into ½ inch cubes 
1 mango : peeled, cubed 
3 tablespoons peanuts : fry 
1 hot chilli peppers : seeded, sliced 
¼ cup brown sugar 
1 tablespoon tamarind : dissolved in ¼ cup water, strained 
Directions: 
 Mix all the fruit together 
 Grind chillies and salt 
 Add brown sugar 
 Add fry roasted peanuts and grind completely 
 Pour some tamarind liquid 
 Mix the sauce and fruit together 
 Serve chilled 
14. What should we do with peanut before we grind them? 
A. Peel them  
B. Roast them 
C. Cut into cubes 
D. Add brown sugar on them 
15. Waht is the purpose of the text above? 
A. To inform about delicious Rujak Buah 
B. To show how easy to make Rujak Buah 
C. To show the steps in making Rujak Buah 
D. To inform the material used to make Rujak Buah 
16. What should be dissolved? 
A. The apple 
 
 
B. The mango 
C. The tamarind 
D. The pineapple 
Text 6  
The following text is for question number 17. 
How to Make Instan Noodles 
1) You can make instant noodles with the help of microwave. 
2) Finally, add any items that you want and serve the noodles. 
3) First, fill the bowl with two cups of water and the noodle. 
4) Microwave it for about three to five minutes. 
5) Then, take the noodles out of the microwave and pour the seasonings. 
6) After the microwave beeps, wait for three minutes in the closed 
microwave. 
7) Next, stir the noodles until the seasoning dissolve. 
17. The best arrangement of the sentences above is: 
A. 1-7-5-6-2-4-3 
B. 1-3-4-6-5-7-2 
C. 1-2-7-3-6-5-4 
D. 1-4-7-5-2-6-3 
Text 7 
The following text is for questions number 18 to 20. 
Yummy Milkshake 
Ingredients: 
 Chocolate ice cream   
 10 coconut biscuits 
 Milk 
Procedures: 
 Put a few scoopof ice cream into the blender 
  Blend with enough milk to make the mixture thick, but fairly liquid 
 Add the remaining ingredients and blend 
18. What is the goal of the text? 
A. How to make yummy milkshake 
B. How to serve yummy milkshake 
C. Introducing the ingredient of yummy milkhake 
D. Tellling about the kind of biscuits used in making yummy milkshake  
 
 
19. How many ingredients do we need? 
A. One 
B. Two 
C. Three 
D. four 
20. What kind of the text above? 
A. Narrative text 
B. Analytical text 
C. Procedure text 
D. News item 
Text 8 
Read the following text to answer questions 21 – 25  
Photo Mug 
Main supplies: 
 A mug 
 A paper towel 
 20 gauges plastic coated wore 
 Styrofoam 
 Moss 
 Plastic serrateknife 
 Photos, cards, etc 
 Pony beads 
 Permanent markers 
Basic supplies: 
 Scissors 
 Pencil 
 Wire cutters  
 Glue  
 Cutting 
Instructions: 
1) Wipe the mug with a paper towel. Draw desired design with the markers. 
Wait for 10 minutes to let it dry. 
2) Place the styrofoam in the mug. Cover the top with the moss. Use a little 
glue to secure the moss in place. 
3) Cut pieces of the wire from 6-8 inches long. Wrap wire around your finger 
3 times. Add some pony bead if you like. Remove from finger. Insert it to 
 
 
the styrofoam in the mug. Repeat with 5-7 additional wires to make a 
bouquet in the mug. Vary the height of the wire. 
4) Insert photos, cards, etc. in wire holders. 
21. What do we use to hold the moss in place? 
A. Some pieces of wire 
B. Some pony beads 
C. A little glue 
D. Styrofoam  
22. “.... to secure the moss....(step 2). The synonym of the underline word is ... 
A. Loosen 
B. Take 
C. Give 
D. Fasten 
23. What do we use to hold the bouquet of wire in place? 
A. The styrofoam 
B. The cards 
C. The photos 
D. Some wires 
24. From the text above, we know that ... 
A. The lenght of wires is about 6-18 inches 
B. We have to cover the mug with the moss 
C. The wires are used to hold some styrofoam and pony beads 
D. To make a bouquet, the height of the wires should be same 
25. What kind of the text above? 
A. Narrative text 
B. Analytical text 
C. Procedure text 
D. Descriptive text 
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